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This study was conducted to determine whether significant rela¬
tionships existed among the principal's leadership style, students'
discipline, selected demographic variables and teachers' morale.
The sample for this study consisted of 104 teachers in ten
secondary schools in the Dekalb County School System. Teachers within
each school were randomly selected to report their perceptions of the
principal's leadership style on Halpin's Leader Behavior Description
Questionnaire, of students' discipline on Stlffman's Behavior Rating
Index for Children, and of teachers' morale on Bentley and Rempel's
Purdue Teacher Opinionaire. In addition, teachers were requested to
complete a three item questionnaire which provided demographic data for
the study.
Correlation analysis, factor analysis and regression analysis were
utilized to analyze the data. Null hypotheses were rejected at the p <
.01 level of confidence.
Major findings for this study were:
1. Significant relationships were found to exist between Initiating
Structure and Teachers' morale and between Consideration and teachers' morale.
2. Significant relationships were found to exist between students'
discipline and two of the morale dimensions of the PTO, Teacher Rapport
with Principal and Satisfaction with Teaching.
3. Significant relationships were found to exist between leader-
ship style and each of the following dimensions of the PTO: Teacher
Rapport with Principal, Rapport Among Teachers, Community Support for
Education, Facilities & Services and overall morale.
4. Regression analysis revealed that there was a significant
relationship among the principal's leadership style, students' disci¬
pline, age, education, teaching experience and teachers' morale, with
leadership style being the best predictor of overall morale.
Based on the findings of this study, the following major con¬
clusions were drawn: (1) Initiating Structure and Consideration are
significantly related to teachers' morale; however Consideration is a
better predictor of teachers' morale; (2) the principal's leadership
style influences his relationship with the teachers, the teachers'
relationship with one another, and the degree to which the community
supports the school/educational program; (3) when teachers are able to
discipline their students, they get along better with their principals
and they seem to enjoy teaching better; and (4) when combined, leader¬
ship style, students' discipline, age of teachers, educational level
and teaching experience are significant predictors of the overall
morale of teachers, with leadership style and students' discipline being
the best predictors of morale.
Some of the major recommendations which emmanated from the find¬
ings/ conclusions of this study were: (1) Principals should familiarize
themselves with the current research on effective leadership style and
utilize the research in their endeavors to improve teachers' morale;
(2) more workshops/seminars on discipline should be held simultaneously
for teachers and principals, and (3) other empirical studies should be
conducted in order to find other variables which may be better predic¬
tors of teachers' morale.
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The morale of teachers in many American schools is quite low;
therefore, factors which contribute to high teachers' morale have
become significant and serious concerns for many educational administra¬
tors because it is generally believed that "low morale is 'bad' for a
school and high morale is 'good' for a school."1 According to Washing¬
ton and Watson, high morale is considered good for a school because it
indicates that the teachers are satisfied with the operation and accom¬
plishments of the school, and it is exemplified by teachers who possess
the following positive qualities:
1. look forward to going to work in the morning and are
not in a hurry to leave in the evening;
2. exhibit concern for the direction in which the school
and the programs are moving;
3. actively participate in school functions, committees
and organizations;
4. willingly perform various school tasks that are above
and beyond their stated duties;
5. derive satisfaction from being a member of the school
system and teaching profession;
6. are supportive of the school, its goals and philosophy;
and
^Donald Cook, "Teacher Morale: Symptoms, Diagnosis and Prescrip¬
tion," Clearing House 52 (April, 1979): 355-358.
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7. are actively engaged in improving school community relations.^
Based on Washington and Watson's examples of high morale, it is
obvious that high morale plays a significant role in the effective
functioning of a school; administrators, therefore, utilize various
techniques, including pep talks, salary increases, fringe benefits and
released time in order to improve teachers' morale.^ Unfortunately,
however, for many principals, high teachers* morale is still only a
dream, certainly not a reality, because the symptoms of low morale,
aggression, alienation, tardiness, absenteeism and turnover,^ are still
quite visible in many American schools.
Various researchers have found that several factors may contribute
to teachers' morale. Based on their study, Rempel and Bentley,^ for
instance, concluded that certain demographic variables of the teachers
— age, sex, teaching experience and professional preparation — corre¬
late significantly with morale. Moreover, Washington and Watson found
that the principal's leadership style is significantly related to
teachers' morale; therefore, they stated that the acquisition of high
teachers' morale is contingent upon the recognition of the needs of
teachers and the integration of those needs with school goals.^ They
^Roosevelt Washington and Hoyt Watson, "Positive Teacher Morale:
The Principal's Responsibility," NASSP Bulletin 60 (April, 1969): 4.
^Robert A. Magoon and Saundra W. Linkous, "The Principal and Effec¬
tive Staff Morale," NASSP Bulletin 63 (May, 1979), pp. 20-28.
^Chris Argyris, Integrating the Individual and the Organization
(New York: John Wiley and Sons, 1959), pp. 57-59.
^A. Remple and R. Bentley, "Teacher Morale: Relationship with Se
lected Factors," Journal of Teacher Education (Winter, 1970), pp. 534-
539.
^Washington and Watson, "Positive Teacher Morale, p. 5.
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stated further that "teachers whose basic needs are satisfied tend to
constantly strive for fulfillment of higher goals and their efforts and
attitudes ultimately will overflow to the student body, resulting in
more productive students."^
Similarly, in their discussion on leadership style and teachers'
morale, Magoon and Linkous stated the following:
... the principal's expectations of a teacher have an
effect upon the performance and behavior of the teacher.
The teacher's self-image is constantly reinforced positively
or negatively, by the principal's behavior — or the teacher's
perception of the principal's behavior. Morale tends to be
higher in situations where the principal encourages and supports
the development of self-improvement.2
In addition to leadership style and demographic variables, accord¬
ing to Howell and Howellstudents' discipline is another factor which
may be related to teachers' morale; however, studies relating students'
discipline to teachers' morale are seemingly nonexistent; therefore,
the present study endeavored to determine the relative contributions of
leadership style, students' discipline and selected demographic variables
of teachers to teachers ' morale.
Statement of the Problem
The purpose of this study was to investigate the relationships
among the principal's leadership style, students' discipline and teach¬
ers' morale in various secondary schools. In addition, it endeavored
to determine if selected demographic variables of the teachers (age,
years of teaching experience and level of education) were significantly
^Ibid, p. 4.
2Magoon and Linkous, "Effective Staff Morale," pp. 20-28.
^Robert Howell and Patricia Howell, Discipline in the Classroom
(New York: Reston Publishing, 1970), p. xi.
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related to teachers' morale.
Operationally, the principal's leadership style, based on the per¬
ceptions of teachers, was measured by the Leader Behavior Description
Questionnaire (LBDQ), which was revised by Halpin^ and measured two
principal dimensions of leader behavior, Initiating Structure and
Consideration. Students' discipline, based on the perceptions of
teachers, was measured by the Behavior Rating Index for Children (BRIC).
It was developed by Stiffman^ and consisted of 13 questions about
behavior. Teachers' morale, based on the perceptions of teachers, was
measured by Bentley and Rempel's^ Purdue Teacher Opinionaire (PTO). It
gave an overall morale score, and it consisted of ten subscales which
measured various dimensions of morale. In addition, teachers were
given a Personal Data Sheet designed to elicit demographic information
Research Questions
The questions which seemed most adaptive and likely to generate
the informational requirements for the study were:
1. What is the relationship between Initiating Structure and
Teachers' morale?
2. What is the relationship between Consideration and Teachers'
morale?
3. What is the relationship between students' discipline and
1Andrew W. Halpin, Manual for the Leader Behavior Description
Questionnaire (Ohio: Ohio State University, 1957).
^Atlene R. Stiffman, et al., "A Brief Measure of Children's Beha¬
vior Problems: The Behavior Rating Index for Children," Measurement
and Evaluation in Counseling (May, 1984): 83-89.
3r.R. Bentley and A. Rempel, Manual for the Purdue Teacher Opin¬
ionaire (Indiana: Purdue Research Foundation, 1970).
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the PTO dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction with Teaching





8. Community Support for Education
9. School Facilities and Services10.Community Pressures
4. What is the relationship between leadership style and the PTO
dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction with Teaching





8. Community Support for Education
9. School Facilities and Services10.Community Pressures
5. What is the relationship among the 2 dimensions of the LBDQ,
LBDQ total score, students' discipline, age, education,
teaching experience, PTO total score and the 10 PTO dimensions?
6. What is the relationship among leadership style, students'
6
discipline, age, education, teaching experience and teachers
morale?
Significance of the Study
In 1983, the National Commission on Excellence in Education^ re¬
ported that students' achievement in many American schools was quite
low. Since that time, educational administrators have been searching
diligently for factors which may contribute to high teachers' morale
because several researchers have found that high staff morale correlates
significantly with superior instruction and effective learning. Kaura,2
for instance, found that achievement increased with students who were
with teachers who had high morale and decreased with students who were
in the classrooms of teachers who had low morale. Similarly, Gross and
Harriot,3 found that high teachers' morale was associated with high
productivity in elementary school pupils.
Anderson also reported that students' achievement is significantly
related to teachers' morale. He stated the following:
Morale of teachers does make a difference in the
scholastic achievement of their pupils. Apparently,
teachers with high morale levels can be expected to
teach more effectively.^
Even though it has been found that teachers' morale correlates
^National Commission on Excellence in Education, "A Nation at Risk,"
Education Week (April, 1983).
^Hussein S. Kaura, "An Experimental Study of Students' Achieve¬
ment in Relation to the Morale of Selected Secondary School Teachers,"
(Ed.D. dissertation. University of Michigan, 1963), p. 94.
^Neal Gross and Robert E. Herriot, Staff Leadership in Public
Schools: A Sociological Inquiry (New York: Wiley, 1965), p. 1.
^Lester W. Anderson, "Teacher Morale and Student Achievement,"
Journal of Educational Research 46 (1953): p. 696.
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significantly with students' achievement, and educational administrators
are searching for factors which may contribute to high teachers' morale,
a review of the literature revealed that there are only a few studies
on teachers' morale, and the results of these studies are somewhat
inconsistent. Thus, this study attempted to provide empirical informa¬
tion about the relationships among leadership style, students's disci¬
pline, demographic variables and teachers' morale based on the percep¬
tions of teachers. In addition, it endeavored to determine which of
the two major independent variables studied (leadership style and
students' discipline) makes the greatest contribution to teachers'
morale. This is important because a multiplicity of variables may
influence teachers' morale; therefore, empirical findings about the
most significant ones may have great implications for educational
administrators who are trying desperately to develop programs designed
to improve teachers' morale, and thereby increase students' achievement.
The Research Theory
This study endeavored to investigate the relationships among the
principal's leadership style, students' discipline and teachers' morale.
In addition, it endeavored to determine if the demographic variables of
the teachers (age, years of teaching experience and level of education)
were significantly related to morale. The diagram below shows the
proposed relationships among these variables.
Independent Variables Dependent Variable
Principal's leadership style.
Students' discipline-




According to Rempel and Bentley, morale refers to "the professional
interest and enthusiasm that a person displays toward the achievement of
individual and group goals in a given job situation.”1 For the purposes
of this study, however, morale was operationally defined as the measured













Teacher Rapport with Principal — The teacher's feelings
about the principal: His professional competency, his
interests in teachers and their work, his ability to
communicate and his skill in human relations.
Satisfaction with Teaching — Teacher's relationships
with students and feelings of satisfaction with teaching.
Rapport Among Teachers — Teacher's relationship with
other teachers.
Teacher Salary — Teachers' feelings about salaries and
salary policies.
Teacher Load — Deals with such matters as record keep¬
ing, clerical work, community demands, extracurricular
load, and keeping up-to-date professionally.
Curriculum Issues — Teachers' reactions to the ade¬
quacy of the school program in meeting students ' needs
and preparing students for effective citizenship.
Teacher Status — Teachers' feelings about prestige,
security, and benefits.
Community Support of Education — Deals with community
understanding and willingness to support a sound educa¬
tional program.
School Facilities and Services has to do with the ade¬
quacy of facilities, supplies and equipment, and the
efficiency of the procedure for obtaining materials
and services.
Community Pressures give special attention to commu¬
nity expectations with respect to the teacher's
personal standards, his participation in outside school
activities, and his freedom to discuss issues in the
^Bentley and Rempel, Purdue Teacher Opinionaire, p. 2
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classroom.^
The principal's leadership style is one factor which has been con¬
sistently related to teachers' morale. According to Halpin, leadership
style can be defined as the amount of Initiating Structure and Consid¬
eration utilized by the principal.2 Even though it is generally believed
that Consideration is a better determiner or predictor of high morale
than Initiating Structure, Hersey and Blanchard^ stated that the princi¬
pal should utilize various combinations of these leadership dimensions
depending on the "maturity" of the workers. They defined maturity as
the "level of achievement motivation, willingness and ability to take
responsibility, and task-relevant education and experience of an indivi-
dual or group.Immaturity, however, was defined as the inability and
unwillingness to take responsibility and a lack of relevant experience
and/or education. Since older teachers, according to Hersey and Blan¬
chard 's theory would probably have more teaching experience than younger
teachers, they would probably be more mature on task than younger
teachers and would therefore require less Structure. Thus, these
teachers would probably lose their enthusiasm for teaching and display
symptoms of low morale when given too much Structure. Conversely, the
younger, less experienced teachers would probably have a greater need
for Structure, and when it is not provided by the principal, they too,
may lose their enthusiasm for teaching and subsequently display symptoms
llbid, pp. 4.
2 Halpin, Leader Behavior Description Questionnaire , p. 1.
3paul Hersey and Kenneth Blanchard, Management of Organizational
Behavior (New York: Prentice Hall, Inc., 1977)
^Ibid
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of low morale. In consensus, with this statement, and based on his
study, Bradfield^ stated that beginning teachers were dissatisfied with
the small amount of supervision provided for them, and as a result many
resigned at the completion of their first year of teaching. He stated
further that these teachers were of the opinion that they had not been
given any basic knowledge about their teaching competence and had never
been made to feel that they were making or were capable of making a
meaningful contribution to the school. Even though Hersey and Blanchard
implied that these apparent symptoms of low morale could probably be
remedied if principals would utilize a leadership style congruent with
the maturity of the teachers, Getzels and Guba^ indicated that a trans¬
actional leadership style, one in which the principal would blend
Structure and Consideration, regardless of the maturity of the teachers,
would probably be the most effective for high morale because the needs
of the teachers would be integrated with the goals of the schools.
Another factor which is probably related to teachers' morale is
discipline, a term used synonmously with students' behavior. According
to 0hles,3 in order for learning to take place, good discipline — that
group and individual conduct which facilitates learning and results in a
relaxed, happy and satisfying atmosphere — is essential. Many teachers,
however, are not able to discipline their students even though they are
expected to maintain "good” classroom discipline. Howell and Howell
^Luther E. Bradfield, "The Extent to which Supervisory Practices in
Selected Elementary Schools of Arkansas are Consistent with Generally Accepted
Practices of Supervision." (Ph.D. dissertation, Indiana University, 1963): 93.
2Jacob W. Getzels and Egon G. Guba, "Social Behavior and the Administra¬
tive Process," The School Review 65 (Winter, 1957): pp. 423-441.




A basic goal of all teachers is to meet their students'
educational needs by imparting a body of knowledge that is
deemed useful and necessary by teacher, school board, and school
district staffs. This seemingly simple goal is achieved only
after an incredible amount of effort on the part of teachers,
administrators, ancillary personnel, such as psychologists, coun¬
selors, speech therapists, nurses, and custodial staffs. Despite
long years of training and a burning desire to help children learn,
many teachers find themselves facing disciplinary situations each
day that interfere with both their teaching and their students'
learning. Learning to deal with students' acting out, forgetful¬
ness, carelessness, lack of interest or participation in classroom
assignments is generally a long process of trial and error on the
teacher's part. Eventually, the teacher learns how to handle
most problems. However, the amount of time and effort that goes
into this process drains much of the teacher's energy and enthu¬
siasm.^
In essence, then, it would appear that when teachers have to spend a
great deal of their time dealing with disruptive classroom elements,
their morale levels may be greatly reduced because disciplining can be
most exhausting, especially when it is often required.
Even though the classroom teacher is expected to maintain good
classroom discipline, "the principal is legally responsible for students'
discipline from the time the students leave for school until they
arrive back home. The principal, then, has the responsibility to formu¬
late rules and regulations to control the students' behavior."2 if
principals and teachers would allow students to participate in the
femulation of the rules and regulations, students would probably be
more willing to abide by them because, due to their personal Involvement,
they would probably be more committed to them. Webster stated the
following:
Self-control cannot be learned in a vacuum. Students
^Howell and Howell, Discipline.
^Charles L. Wood, et al., The Secondary School Principal (Mass.:
Allyn and Bacon, Inc., 1979): p. 225.
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must be provided with opportunities to participate in making
decisions about those things which control their behavior.
True self-discipline cannot be learned if all restraints are
superimposed from without. Whenever possible, students must
have the opportunities to set limits and to choose from
behavioral alternatives if they are to learn personal control.^
Once students learn personal control, it would seem to appear that class¬
room discipline as well as teachers' morale may improve.
The demographic variables of the teachers may also influence teach¬
ers' morale. Rempel and Bentley,2 for Instance, found that there was a
gradual progression .in the level of morale with increasing age and
years of experience. Similarly, an investigation conducted by Bergeth^
resulted in the finding that significant predictors of teachers' morale
were educational preparation, years of teaching experience and age. It
is possible that older and more experienced teachers may have higher
levels of morale because the principals may be more attentive to their
needs than they may be to the needs of the younger, less educated/less
experienced teachers. In addition, older, more experienced/more educated
teachers may be more cognizant of the needs of students and may attempt
to satisfy those needs; therefore, they may establish better relation¬
ships with students. Hence, the older, experienced and more educated
teachers would probably be more enthusiastic about teaching.
Hypotheses
The hypotheses formulated for this study were:
Istaten W. Webster, Discipline in the Classroom (Cal.: Chandler
Publishing Co., 1961), p.5.
^Rempel and Bentley, "Teacher Morale," pp. 534-539.
^Robert L. Bergeth, "An Experimental Study of Teacher Morale in
Selected School Districts of North Dakota," (Ph.D. dissertation. Univer¬
sity of North Dakota, 1970).
13
1. There will be no significant relationship between Initiating
Structure and teachers' morale.
2. There will be no significant relationship between Considera¬
tion and teachers' morale.
3. There will be no significant relationship between students'
discipline and the PTO dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction Among Teachers





8. Community Support for Education
9. School Facilities and Services10.Teacher Status
4. There will be no significant relationship between leadership
style and the PTO dimensions of;
1. Teacher Rapport with Principal
2. Satisfaction with Teaching





8. Community Support for Education
9. School Facilities and Services
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10. Teacher Status
5. There will be no significant relationship among the 2 dimen¬
sions of the LBDQ, LBDQ total score, students' discipline,
age, education, teaching experience, PTO total score, and the
10 PTO dimensions.
6. There will be no significant relationship among leadership
style, students' discipline, age, education, teaching experi¬
ence and teachers' morale.
Limitations
1. The study was confined to one geographic area in Georgia; therefore,
the only generalization possible is to the population of schools
from which the sample was drawn.
2. The data on the principal's leadership style, students' discipline
and teachers' morale were based on the perceptions of teachers as
measured by the LBDQ, BRIG and PTO, respectively.
3. Demographic variables were limited to age, highest level of educa¬
tional preparation and number of years of teaching experience.
Definition of Terms
1. Principal/administrator—Executive head of school.
2. Leadership style—Defined as the amount of Initiating Structure and
Consideration utilized by the principal as measured by the LBDQ;
Initiating Structure refers to the leader's behavior
in delineating the relationship between himself and the
members of the work-group, and in endeavoring to establish
well-defined patterns of procedures. Consideration refers
to behavior indicative of friendship, mutual trust, respect,
and warmth in relationship between the leader and the members
of the group.
^Halpin, Leader Behavior Description Questionnaire, p. 1.
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3. Discipline—Group and individual conduct which facilitates learning.^
4. Teacher—Person who has been assigned to a school to teach academic/
non academic subjects and perform other duties stipulated by the
principal.
5. Teachers' morale—Scores on the PTO (Purdue Teacher Opinionaire).
Variables are defined in the Research Theory in Chapter 1.
6. Level of education—Refers to the highest degree earned.
7. Secondary schools—Schools with grades 8-12.
8. LBDQ—These initials were used interchangeably with Leader Behavior
Description Questionnaire.
9. BRIG—These initials were used interchangeably with the Behavior
Rating Index for Children.
10. PTO—These initials were used interchangeably with the Purdue
Teacher Opinionaire.
11. Perception— The cognitive judgement of the principal's leadership
style and students' discipline by the teachers.
Organization Of The Study
Chapter I was an introduction to the study which included a problem
statement and research questions, significance of the study, a research
theory, hypotheses, assumptions, limitations and definition of terms.
Chapter 2 is a review of the literature. The first section of the
review discusses various leadership theories, organization and motiva¬
tion theories in relation to the problem investigated in this study,
and the second section presents relevant empirical studies. Chapter 3
is a review of the research methodology! The findings of the study are
^Ohles, Introduction to Teaching, pp. 186-187.
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presented in Chapter 4, and a discussion of the findings, concluding
statements and recommendations are found in Chapter 5.
CHAPTER II
REVIEW OF RELATED LITERATURE
The review of the literature is divided into two sections: A re¬
view of theoretical concepts, which includes various leadership, organi¬
zation and motivation theories, and a review of relevant empirical
studies. The empirical studies are presented under the following
headings:
Perceptions of the Leadership Styles of Principals
General Studies on Morale
Leadership Style, Other Variables Related to Leadership and
Teachers' Morale
Leadership Style, Demographic Variables and Teachers' Morale
Overall, the review of the literature suggests the need for inves¬
tigating the principal's leadership sty 16, students' discipline and
selected demographic variables of the teachers (age, years of teaching
experience and level of education) to determine their relative relation¬
ships to teachers' morale.
Review of Theoretical Concepts
The theoretical framework focused on various leadership theories,
theories of motivation and organization theories.
Leadership Theories
Many theorists have proposed various theories for effective leader-
17
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ship behavior. Some advocate a best/ideal leadership style regardless
of the demographic variables of the workers. Moreover, other theorists
contend that the leadership style should vary with the situation/workers'
demographic variables.
McGregor: Theory X and Theory Y
According to McGregor, behind every managerial decision are ac¬
tions or assumptions about human nature and human behavior. Thus, he
identified two management styles based on the manager's perceptions of
human nature/human behavior.
In Theory X, the leader has the following views of human nature;
1. People dislike work and will avoid it if they can.
2. Because people dislike work, in order to achieve organiza¬
tional goals, they must be coerced, controlled, directed and
threatened with punishment.
3. Since the average person lacks ambition and is irresponsible
he wants to be directed, and above all, he seeks security.^
Theory X suggests that supervisors should control, coerce and use
a great deal of power over workers. Even though McGregor believed that
in Theory X, he had described some human behaviors in industry, he
pointed out that Theory X is not an adequate motivator because it
ignores the personal needs of workers. In consensus with McGregor,
Athos and Coffey^ stated that most workers will be dissatisfied with
management based on Theory X assumptions and some may seek to resist or
even sabotage it. .
The underlying assumptions of Theory Y are as follows:
^Douglas McGregor, The Human Side of the Enterprise (New York;
McGraw Hill, 1960), pp. 33-36.
2a.G. Athos and Robert Coffeey, Behavior in Organizations; A
Multidimensional View (NJ: Prentice Hall, 1968), p. 348.
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1. People don't mind working and will exercise self-direction
and self-control when committed to objectives.
2. Commitment to objectives is contingent upon the rewards asso¬
ciated with achievement.
3. Under proper conditions, most people accept as well as seek
responsibility.^
Unlike Theory X, in Theory Y, McGregor recognized the social and
emotional needs of the worker. The assumptions of Theory Y are dynamic
rather than static and take into consideration the individuality of the
worker. The administrator who supports the assumptions of Theory Y
will tend to be a facilitator and a supporter; therefore, he will
behave quite differently from the administrator holding Theory X assump¬
tions .
Hersey and Blanchard; Life Cycle Theory
Hersey and Blanchard^ developed a situational theory of leadership.
They conceived of four leadership styles and placed them in four qua-
drants-high task—low relationship (quadrant 1); high task—high rela¬
tionship (quadrant 2); high relationship—low task (quadrant 3); and
low task—low relationship (quadrant 4). According to Hersey and
Blanchard, however, these leadership styles should vary according to
the maturity levels of the workers. Thus, Hersey and Blanchard, like
other contingency theorists, repudiate an ideal leadership style for
the following reasons:
1. there are cases when there is no time to consult or to
share problem solving in a participative way;
2. there are times when subordinates may not be competent
to participate;
^McGregor, The Human Side, pp. 44-48.
2Hersey and Blanchard, Management Behavior, p. 103.
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3. there are circumstances when the participation of sub¬
ordinates would be wasteful because they have no stake
in the situation and nothing to contribute; and
4. it is not wise to use a mechanical approach that
is the same regardless of conditions.^
Blake and Mouton; The Managerial Grid
Blake and Mouton popularized the two dimensions of leader behavior—
task and relationship—in the Managerial Grid. The Managerial Grid de¬
scribes five types of leadership based on concern for production (task)
and concern for people (relationship in four quadrants). The five
leadership styles are described as follows:
1. Impoverished—Exertion of minimum effort to get required work
done is appropriate to sustain organization membership.
2. Country Club—Thoughtful attention to the needs of people for
satisfying relationships leads to a comfortable and friendly
organizational atmosphere and work tempo.
3. Task—Efficiency in operation results from arranging condi¬
tions of work in such a way that the human element interferes
to a minimum degree.
4. Middle-of-the-Road—Adequate organizational performance is
possible through balancing the necessity to get out work
while maintaining morale of people at a satisfactory level.
5. Team Management—Work accomplished is from committed people;
interdependence through a "common stake" leads to relation¬
ships of trust and respect.^
Blake and Mouton^ presented over thirty studies which substantiate
the effectiveness of the "team management" or the participative approach
to leadership. They contended that the team-management approach brings
ICunnigham, William G. Systematic Planning for Educational Change
(CAL: Mayfiels Publishing Co., 1982), p. 118.
^Robert R. Blake and Jane S. Mouton, The Managerial Grid (New York;
Harper and Row, 1954).
^Robert Blake and Jane S. Mouton, The New Managerial Grid (Texas:
Gulf Publishing Co., 1978a).
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out all concerns, avoids crises, and helps subordinates to develop the
competencies essential for effective participation and more informed
action. They argued further that this approach should improve the
creativity and versatility of leadership and an understanding of final
decisions. Objectives cannot be communicated more clearly than when
all have participated in their development.
Motivation Theory
The present problem can also be explained in terms of motivation
theory; therefore, a discussion of motivation as perceived by various
motivation theorists is presented in the succeeding section.
Maslow’s Need Hierarchy
Maslowl formulated a theory of motivation based on a needs hierar¬
chy. He stated that people have certain needs which are arranged in a
hierarchy of prepotency. These five levels of needs—physiological,
safety, love, esteem and self-actualization—are somewhat overlapping,
but according to Maslow, a person is not influenced by the needs on a
higher level until the preceding lower level needs have been satisfied.
Maslow's theory is illustrated in Figure 1.
Since the demographic variables of teachers tend to differ, it fol¬
lows that in order for principals to improve teacher's morale, they
must determine the needs of individual teachers and assist them in
fulfilling those needs. According to Sergiovanni,2 the esteem level
seems to be the most pressing need of teachers. It therefore appears
^Abraham Maslow, Motivation and Personality (New York; Harper &
Row, 1954), pp. 35-47.
^Thomas Sergiovanni and Fred Carver, The New School Executive (New
York: Harper and Row, 1980), p. 90.
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Fig. 1. Maslow's Need Hierarchy^
^Ibid.
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that teachers have a pressing need for recognition, appreciation,
competence and achievement. Consequently, their morale would probably
be higher when these needs are fulfilled.
Maslow's theory may also be utilized to explain the relationship
between student's discipline and teachers' morale. Gnagery stated the
following:
Maslow insists that one's maintenance needs must be
fairly well satiated before severe growth needs can motivate
human behavior. These higher needs differ from the main¬
tenance needs because the more they are fulfilled, the stron¬
ger they get. Maslow lists knowledge, aesthetic, and self-
actualization needs in this higher category.
The need to know and understand one's world is often
listed as an intrinsic need. Students who are "turned on”
by discovering new knowledge don't require external payoffs
to keep them learning. The process seems to be self-perpetu¬
ating. Elaborate systems of discovery learning and problem
solving are based on this need to explore.
Aesthetic needs are people's desires for order and beauty.
Whenever they discover or create beautiful things, they seem
stimulated to pursue their aesthetic needs even further. Art
exhibits, concerts, displays, house redecorating, all these are
aimed at satisfying the aesthetic needs.
At the pinnacle of Maslow's hierarchy of human motives is
self-actualization. When the lower needs have been sufficiently
fulfilled, people strive to become in actuality what they are
potentially. Hobbies often serve this purpose when people pursue
them just because they see the hobbies as fulfilling activities.
So each student's hierarchy of needs is central to his/her
motivational potential. The effective teacher provides a class¬
room environment that satisfies as many of these needs as possible.
This not only prevents frustration-based misbehavior, but it also
allows the student to respond to needs that are higher on the list.
Need-fulfilling, learning activities will help students direct
their energies into educational pursuits instead of into annoying
and wasteful disruptions.1
Herzberg's Two Factor Theory of Motivation
Herzberg^ formulated the two factor theory of motivation. Factors
1William J. Gnagery, Motivating Classroom Discipline (New York;
Macmillan Publishing Co., 1981.
2Frederick Herzberg, Bernard Mausner and Barbara Snyderman, The
Motivation to Work (New York: Wiley, 1959), p. 37.
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which result in high levels of motivation are called motivators and in¬
clude achievement, recognition, the work itself, advancement and respon¬
sibility. These factors are congruent with Maslow's high level of
needs — esteem and self-actualization. The hygiene factors which
include company policy, supervision, interpersonal relations, working
conditions, salary, status and job security are not motivators but will
result Iji dissatisfaction when absent. This theory suggests that it is a
mistake for administrators to buy teacher motivation through concessions
across the collective bargaining table or in similar ways because hy¬
giene factors are not motivators; they prevent decreases in performance
but will not increase performance.^
Organization Theory
The present problem can also be explained in terms of the history
of organization theory. It is generally believed that a formal organi¬
zation has clearly defined roles for the purpose of specifying and
achieving goals. Informal organizations and groups do not have clearly
stated goals and the roles of members are not clearly defined. Formal
organizations differ in the way they tend to accomodate informal groups.
The scientific management theory explained the members or organizations
as functioning individualistically in response to incentives. The
behavior relations school explained the individuals as responding to
supervisors as informal groups, and the open system explained individuals
in organizations as existing as informal groups and exchanging energies
with informal groups in the external environment. As can be observed,
each organizational type will allow for different degrees of perceptions
of individuals and Informal groups. The bureaucracy, however, will
ISergiovanni & Carver, New School, p. 66.
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less likely accomodate individual differences than the open system.
The Classical Bureaucracy
Weber stated that the best way to control human behavior and to
assure its rationality was through the principle of the bureaucracy.
He described a bureaucracy as. having the following characteristics:
1) A hierarchy of authority;
2) Employment based on formal qualifications;
3) A division of labor; .
4) Well defined rules and regulations, and
5) Impersonal relationships between superordinates and subordi¬
nates. ^ These characteristics can be applied to schools. According to
Sergiovanni & Carver;^ however, problems occur when an organization
adheres to rigidly to the bureaucratic formulation.
Scientific Management Theory
Taylor^ formulated the Scientific Management theory in which he
contended that man's productive effort is in response to the desire for
economic gain. He argued further that man will sacrifice and endure
discomfort for economic gain.
Taylor offered four (4) rational principles which were the basis
of his science of work and organization. The first is to replace
intuitive methods of doing the work of the organization with a scienti¬
fic method based on observation and analysis to obtain the best-cost
^Max Weber, The Theory of Social and Economic Organizations, trans.
A. Henderson & Talcot Parson (New York: New York Press, 1951).
^Sergiovanni and Carver, New School, p. 166.
^Frederick Taylor, The Principle of Scientific Management (New
York: Harper & Brothers, 1947), p. 140.
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benefit ratio. The second is to select scientifically the best person
for the job and train him. Third, cooperate with men to ensure that
work is being done according to established standards and procedures,
and fourth, divide the work of managers and workers so that managers
assume responsibility for planning and preparing work for supervising.
Human Relations Theory
Roethlisberger and Dickson^ refuted the Scientific Management
Theory. In reporting the Hawthorne studies, they stated that human
collaboration is determined far more by the informal rather than the
formal organization of the plant. Workers have need for affection and
approval and these are stronger motivating forces than economic self-
interest, lighting, rest periods and such material influences. Conse¬
quently, if workers are given opportunities for participation and
approval, they will become more effective at the work place.
Modern Open Systems Theory
The ideas of Barnard,2 Katz,^ and Likert^ were Integrated into an
open systems perspective of management. Organizations viewed as open
systems interact Informally and formally with their environments. In
addition, they consist of several subsystems which also have both
informal and formal interactive forces. According to Likert, managers
Ip.J. Rothlisberger and W.J. Dickson, Management and the Worker
(Mass.: Harvard University Press, 1978).
^Chester A. Barnard, The Functions of the Executive (Mass.: Har¬
vard University Press, 1964).
%accoby D. Katz and N.C. Morse, Productivity, Supervision and
Morale in an Office Situation (Mich.: Survey Research Center, 1951).
^Rensis Likert, The Human Organization: Its Management and Value
(New York: McGraw Hill 1967).
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who were productive in such organizations, produced high levels of
trust and confidence in subordinates with the leadership through parti¬
cipation in decision making. Consequently, workers developed a greater
sense of responsibility and control. Likert argued further that sup¬
portive-participative management systems achieved high productive
levels.
Review of Empirical Studies
The researcher also reviewed several relevant empirical studies.
These studies are presented in this section.
Perceptions of the Leadership Styles of Principals
Eastl conducted a study to investigate the leadership styles of
selected female and male elementary school principals in Florida as
perceived by the principals and female and male subordinates.
Hersey and Blanchard's Leadership Effectiveness Adaptability De¬
scription (Lead Self and Lead Other) instruments and a demographic data
sheet were utilized to collect data from a sample of 28 elementary
school principals (15 females and 13 males). The sampled subordinates
selected for each of the principals included 6 teachers—3 females and
3 males.
The study showed that the majority of the principals perceived
their leadership behavior as High Relationship, Low Task. Analysis did
not reveal a statistically significant relationship between the princi¬
pals' perceptions of their leadership styles and the teachers' percep¬
tions of the principals' leadership styles.
^Eunice East, "A Comparative Study of Male and Female Perceptions
of Leadership Styles of Selected Elementary School Principals in Florida,
(Ph.D. dissertation. The Florida State University, 1981).
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The frequency distribution of Lead Other scores for the female
subordinates indicated that female teachers perceived the leadership
behavior of female principals as High Relationship—Low Task, and they
perceived the male principals' leadership behavior as falling into two
styles—High Task—High Relationship and High Relationship—Low Task.
Moreover, the male subordinates perceived the leadership behavior of
female principals and male principals as High Task—High Relationship.
In a similar study. Grimes^ analyzed the perceptions of the leader¬
ship styles of randomly selected male and female elementary principals
in Illinois in order to determine if they behaved differently as leaders.
The perceptions of the principals' supervisors, the principals themselves
and randomly selected male and female teachers from various schools
were measured with the Leadership Effectiveness and Adaptability Descrip¬
tion Instruments. Included in the sample were 70 male and 64 female
elementary principals, 134 male and 134 female teachers and 111 supervi¬
sors.
Unlike the preceding study. Grimes found that based on the percep¬
tions of male and female teachers, female and male principals did not
behave differently as leaders; therefore. Grimes concluded that sex was
not a significant factor in determining the leadership behavior of
elementary principals.
Even though Prince^ studied leadership behavior, his study differed
from the previous two studies in that he endeavored to determine if a
^Elise Shaheen Grimes, "Leadership Styles of Female and Male Ele¬
mentary Principals" (Ed.D. dissertation. Northern Illinois University,
1982).
^Lillian Prince, "An Analysis of the Leadership Behavior of Male
versus Female Elementary Principals as Perceived by Teachers" (Ed.D.
dissertation, Brigham Young University, 1976).
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difference in the leadership behavior of male and female principals was
perceived by teachers with various levels of teaching experience in Los
Angeles County, California. To achieve the purpose of this study, the
data obtained from forty-four randomly selected schools were subjected
to statistical analysis. The results revealed that teachers with
various levels of teaching experience did not perceive a significant
difference in the leadership styles of male and female principals.
Williamson also studied perceptions of the principal's leadership
style. Whereas Prince's study included only the demographic data of
teachers, Williamson included the demographic data of teachers as well
as principals. Thus, the problem investigated by Williamson was (a) to
determine if there were significant differences between the perceptions
of elementary teachers and secondary teachers concerning the leadership
behavior of the unit principal, (b) to determine whether there were
significant differences in viewing the leadership role of the principal
when the teacher's age, professional experiences and academic experi¬
ences were considered, and (c) to ascertain whether there were signifi¬
cant differences when specific data pertaining to the academic and
professional experience of the principals were considered.
The LBDQ was sent to 1200 persons; however, only 551 completed the
LBDQ. The data were analyzed by MANOVA (multiple analysis of variance).
In consensus with Prince's findings, Williamson^ found that: (1)
the unit school principal's leadership behavior was perceived similarly
by elementary and secondary school teachers; (2) the age of the teachers
and their professional and academic experiences did not appear to in-
ISusan Williamson, "A Study of the Leadership Role of the Unit
School Principal in Alaska" (Ed.D. dissertation. Auburn University, 1981).
30
fluence their perceptions; (3) the principal's age did not significantly
influence the perceptions of the teachers.
In a slightly different type of study, Duffy^ attempted to iden¬
tify the administrative behaviors of junior high principals which were
considered personally and professionally satisfactory and unsatisfactory
by the principals and by their teachers; he also endeavored to discover
what recommendations teachers and principals would make for the improve¬
ment of the administrative behavior of junior high principals:
Some of the results of Duffy's study were as follows:
1. Teachers valued most a principal who was a good listener;
one who supported his teachers in their relationships
with parents, students and district office personnel,
and one who communicated effectively with them and with
students.
2. Teachers were most critical of principals who were weak
in communication skills.
3. Principals were most critical of the quality of their
communication skills and of their lack of ability to
control their tempers and to project a civilized,
confident manner.
4. Teachers and principals stated that principals should
improve their communication skills and be more suppor¬
tive of teachers.2
Most of the preceding studies show that sex does not determine the
leadership style of a principal. In addition, it would appear that tea¬
chers prefer a principal who is concerned about the needs of the teachers.
Since the dependent variable in this study is morale, the next
section will present studies on teachers' morale in various school
systems.
^Patrick Dennis Duffy, "Perceptions of Satisfactory and Unsatis¬
factory Leadership Styles of the Junior High School Principal" (Ed.D.
dissertation. University of Southern California, 1970).
2Ibid.
31
General Studies on Morale
One of the first researchers to bring the issue of morale to the
educational field was Hoppock.^ Hoppock administered four attitude
scales to 500 teachers; he combined the results, and determined those
items that differentiated between high and low scoring teachers. The
results revealed that satisfied teachers enjoyed better relationships
with superiors and associates.
Hoppock's work encouraged others to take an interest in the area of
teachers' morale. Swaringim,^ for Instance, compared the similarities
and differences in the morale of teachers in public and non-public
schools. The Purdue Teacher Opinionaire was mailed to 150 public
elementary school teachers and 150 non-public elementary teachers. The
data were analyzed to compare the means of the two groups in terms of
an overall morale score and each of the ten subfactors individually.
The findings, based on 80% of the completed questionnaires, indi¬
cated a signifcant difference in morale between the groups of teachers.
Significant differences were found for six subfactors, satisfaction
with teaching, rapport among teachers, teacher status, community support
of education, school facilities and services, and community pressures.
No significant difference was indicated in subfactors concerning teacher's
rapport with the principal, salary, teaching load and curriculum issues;
however, the mean scores of non'-public teachers were higher than the
means for public teachers in all areas except school facilities and
services. Salary was the lowest subfactor in both groups. The highest
1r. Hoppock, Job Satisfaction (New York: Harper, 1935), p.303.
2carl Thoms Swaringim, "A Comparison of Teacher Morale in Public
and Non-Public Elementary Schools in St. Louis, Missouri" (Ed.D. disser¬
tation, Saint Louis University, 1981).
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factor for the public group was curriculum Issues; however, satisfaction
with teaching was the highest factor for the non-public group.
Jones^ also examined morale; however, he only investigated the
morale of public elementary school teachers in the Memphis City School
System in Memphis, Tennessee.
A questionnaire was used to collect data from a sample of full¬
time teachers of grades one through six. The findings based on the
responses of 227 teachers revealed the following:
1. Morale was not affected by the age or the amount of
professional training of the teacher, the racial
composition of the school or the length of time
the teacher remained in the same school;
2. teachers with ten years or more professional exper¬
ience rated themselves in higher morale classifica¬
tions, than the less experienced teachers;
3. the study substantiated earlier studies by showing
that teachers were dissatisfied with provisions for
dealing with grievances and complaints, promotions
and advancements, salary increases and sick leaves;
4. at the local level, teachers were satisfied with
administrative practices and procedures; however,
communication between teachers and the central
office was considered inadequate;
5. the study substantiates earlier findings which
indicated that lack of time for instructional
planning was a factor which contributed to low
morale.^
In his study on teachers' morale, Bamberger^ included demographic
data. Basically, he endeavored to determine for a sample of nearly 300
Ijoyce Nance Jones, "The Morale of Public Elementary School Teachers
Some Implications for Educational Administrators in the Memphis City
School System" (Ed.D. dissertation. The University of Mississippi, 1975).
2 Ibid.
^Ann Yvonne Bamberger, "Teacher Morale in the Department of Defense
Dependent Schools, Atlantic Region" (Ed.D. dissertation. University of
Southern California, 1982).
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classroom teachers in the Department of Defense Dependent Schools,
Atlantic Region, the relationships of seven dimensions of teachers'
morale and a composite of these dimensions to several selected personal
demographic factors.
A questionnaire was distributed to all full time elementary and
secondary teachers in the DODDS-A Region. Demographic data included
age, sex, marital status, years of teaching experience, level of educa¬
tional attainment, teaching level and participation in the DODDS'
transfer program. 297 subjects responded to the questionnaires.
The results revealed that women exhibited greater percentages of
high morale than men; also in agreement with Jone's findings, Bamberger
found that marital status, age and level of educational attainment were
not signfleant; however, older teachers tended to exhibit a higher
morale level than younger teachers in terms of mean scores; elementary
teachers had more positive morale scores than secondary teachers;
teachers with three years or less had higher morale scores than teachers
with over 10 years at a school site; teachers who received 4 or more
transfers were more satisfied than teachers who received three or less
transfers; teachers recognized rapport with the principal as significant
to their morale; and subjects were least satisfied with facilities and
services.
In a comprehensive study, Carmodyl endeavored to determine if sig¬
nificant differences existed in the morale of elementary and secondary
school teachers within the same school system. Other objectives were
to compare all elementary and secondary teachers in the school system
^Seth Carmody, "A Study of School Morale Within A School" (Ph.D.
dissertation. University of Missouri—Colunba, 1980).
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in relation to specific morale factors and to compare and analyze
selected personal variables in relation to the same specific morale
factors.
The Purdue Teacher Opinionaire (PTO) was utilized to gather infor¬
mation about the morale of the teachers. A Personal Data Sheet was
used to collect information on personal variables which might affect
morale. The demographic variables were sex, marital status, number of
dependent children, primary reason for teaching, self-appraisal as a
student teacher and self-appraisal as a teacher.
A total of 244 teachers in the Missouri School System responded
to the PTO with 128 from secondary schools and 116 from elementary
schools. Multivariate analysis of variance was utilized to analyze the
data.
The findings revealed that those teachers who were found to be
personally involved had four signifcant morale factors, and those who
perceived themselves to be successful had two significant morale factors.
The preceding studies reveal that the morale of teachers tends
to vary, and it is affected by certain demographic variables of the
teachers. In addition to demographic variables, however, there are
other factors which influence teachers' morale. Some of these factors
are presented in the succeeding section.
Leadership Style, Other Variables Related to
Leadership and Teachers' Morale
Gallowayl studied the relationship between the leader behavior of
Ijoe L. Galloway, "A Study of the Relationships Between Leader
Behavior of Mississippi Public Elementary School Principals and Teacher
Morale" (Ed.D. dissertation, Mississippi State University, 1975).
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elementary school principals in Mississippi and the morale of teachers.
The sample for the study consisted of 220 elementary school tea¬
chers and 22 elementary school principals. The Leader Behavior Descrip¬
tion Questionnaire (LBDQ) was administered to teachers to measure
morale.
Multiple regression was used to obtain the correlations between
the scores on each subscale of the PTO and the scores on the subscales
of the LBDQ. The findings revealed that there was a positive relation¬
ship between the teachers' perceptions of the leader behavior of the
principals and the morale of the teachers. Consideration was the best
predictor of overall morale.
In a similar study, James 1 investigated the relationship between
the morale of the Louisiana public elementary school teachers and the
leader behavior of their principals. Some of the hypotheses tested to
assess the research problem were: (1) There is no significant difference
in the relationship between the elementary school teachers' perceptions
of the leader behavior of their principals and teachers' morale. (2)
There is no signifcant difference in the mean morale scores of teachers
perceiving their principals as above the mean on the total leader
behavior score and those perceiving their principals as below the mean
on the total leader behavior score.
336 teachers completed the Purdue Teacher Opinionaire (PTO) and
the Leader Behavior Description Questionnaire (LBDQ) which were designed
to measure the morale of teachers and the leadership behavior of princi¬
pals , respectively. The data derived from the PTO were correlated with
^Maretta Welch James, "The Relationships of the School Principal
Behavior to Teacher Morale (Ed.D. dissertation, Louisiana State Univer¬
sity, 1982).
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the data from the LBDQ. The correlation coefficients were computed
according to the Pearson product moment correlation formula.
In consensus with Galloway's findings, James also found a signifi¬
cant relationship between the elementary principal's leader behavior
and the morale of teachers. In addition, findings revealed a signifi¬
cant difference in the mean morale score of teachers perceiving their
principals as above the mean on the total leader behavior score.
Baldwin^ examined the relationships between principals' and teach¬
ers ' perceptions of the role of principals and the morale of teachers
in secondary schools.
Three principals and 200 teachers employed by the Los Angeles Uni¬
fied School District participated in the study. Role perception was
measured by the Val Alfen E. Situation Questionnaire, and the Purdue
Teacher Opinionaire was used to measure morale.
In consensus with the previous studies on style and morale, Bald¬
win also found that the leader behavior of principals affect the morale
of teachers. In fact, Baldwin found that teachers associated with the
transactional principals had significantly higher morale levels than
those supervised by idiographic/nomothetic principals. It was therefore
concluded that transactional administrative behavior generates greater
morale than idiographic or nomothetic behavior patterns.
Since it is generally believed that human relations skills are
important for administrators, Malone^ conducted a study which was
Ijames E. Baldwin, "Role Perception and Teacher Morale: A Study
of Their Relationship in Secondary Schools" (Ed.D. dissertation, Brigham
Young University, 1979).
2june C. Malone, "The Use of Human Relations by the Elementary
School Principal and its Relationship to Teacher Morale and Teacher
Effectiveness" (Ph.D. dissertation, Claremont Gradute School, 1980).
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threefold. First, it was to determine the relationship between the use
of human relations by the elementary principal and teachers' morale;
second, it was to determine the relationship between the use of human
relations by the elementary school principals and the effectiveness of
the teachers' teaching ability; and third, if the first two relation¬
ships were found positive, the study endeavored to determine if sixth
grade pupils' reading test scores were in direct relation to the use of
human relations by the elementary school principals. Primary and upper
grade teachers in thirty-six schools were randomly selected for this
study, and the principals of these schools were also in the study.
To obtain data, the Leader Behavior Description Questionnaire and
the Morale Questionnaire were administered to the teachers. A third
questionnaire was given to each principal to ascertain his/her feelings
about his/her leadership style and the morale of the teachers.
The results revealed that there were no relationships between
the use of human relations by the elementary school principals and (1)
the morale of teachers, (2) the effectiveness of teachers, and (3) the
pupils' reading test scores.
Balok^ studied teachers' perceptions of the relative influence of
selective factors affecting morale that fall within the principal's
sphere of influence, as well as the degree to which teachers perceived
that their principals were currently meeting their morale needs.
297 elementary and secondary teachers and twenty principals in
the Los Angeles Unified School District were used in the study. A
iDavid W. Balok, "Perceptions of Selected Morale Factors within
the Principal's Sphere of Influence: The Development of a Practical
Tool for Principals" (Ed.D. dissertation. University of Southern Cali¬
fornia, 1981).
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stratified, random sampling procedure was employed along with a mailed
Teacher Factor Survey. In addition, a variety of statistical procedures,
including chi square, t tests, correlations and multiple regression
analysis were used to assess the significance of the results.
The results revealed that teachers selected the Item Fairness and
Consistency as the highest rated item affecting morale. In addition,
they graded their principals highest on warmth and friendliness. Based
on these results, two of Balok's major conclusions were that the princi¬
pal’s leadrship factors affect the morale of teachers more than the
social climate of the faculty and that teachers were more desirous of a
fair, supportive principal than merely a warm and friendly one. These
findings substantiate some of Malone's fndings on human relations
skills.
Some researchers have examined the relationship between morale and
involvement in decision-making. Henderson,^ for instance, conducted
a study to determine whether elementary teachers who perceived that
they had high participation as a group showed significantly higher
morale and job satisfaction than elementary teachers who perceived that
they had low participation in educational decision making.
Data were collected from 218 public elementary school teachers in
a predominately rural Congressional District in a Midwestern state.
The Psychological Participation Index was used to separate the teachers
into two distinct groups. The Purdue Teacher Opinionaire and the
Minnesota Satisfaction Questionnaire were used to assess the morale of
teachers and the satisfaction of teachers, respectively. Analysis of
^Lester Henderson, "Elementary Teacher Satisfaction and Morale
and Perceived Participation in Decision-Making," (Ed.D. dissertation.
University of Arkansas, 1976).
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variance, correlation coefficients and multiple r2 were computed and
tested for positive significance.
The results showed that: (1) There was a positive relationship
between participation in school decision making and job satisfaction.
(2) The teacher's feelings about the principal's professional competency,
interest in teachers and their work, his ability to communicate, and
his skill in human relations had a positive influence upon the morale
and job satisfaction of elementary teachers. (3) Elementary teachers
who participated in educational decision making exhibited a more posi¬
tive attitude toward their principals.
In a similar study, Jefferson^ examined the relationship between
the morale of teachers, principals' attitudes toward people, and tea¬
chers' actual and preferred involvement in educational decision making.
Twelve elementary school principals and 120 teachers from one
school district in the Chicago Public School System participated in the
study. The Philosophies of Human Nature scale was used to measure
principals' attitudes toward people; the Decision Point Analysis was
used to measure actual and preferred participation in decision-making;
and the Purdue Teacher Opinionaire was used to measure morale. The
data were analyzed by the Pearson (R) matrix correlation.
In agreement with Henderson's findings, Jefferson found that
there was a positive relationship between teachers' morale and teachers'
actual and preferred participation in educational decision-making;
however, no relationship was found between human nature and teachers'
Ifietty Jefferson, "A Study of the Relationship Between Morale, Elementary
School Principals' Philosophies of Human Nature and Teachers' Involvement in
Educational Decision-Making" (Ed.D. dissertation, George Peabody College, 1981)
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morale, nor was there a significant relationship between human nature
and participation in educational decision making.
Like the previous studies. Chase (cited by Cunningham, 1982)^
studied 1800 teachers in 216 schools. His research showed that partici¬
pation in decision making produced positive effects. Teachers who
participated in decision making were more enthusiastic about their
school system than those who reported limited opportunities to partici¬
pate in decision making.
Leadership Style/Demographic Variables and Teachers ' Morale
In the preceding studies, the researchers did not utilize the
demographic data of the subjects along with the leader behavior of
principals to determine their relative impact on the morale of teachers;
however, Devault^ not only examined the relationships between the
principal's leadership style and the morale of teachers in the secondary
schools of Virginia, but he also examined the relationships between
selected demographic variables, leadership style and the morale of
teachers.
The sample consisted of 270 teachers and the principals in 35 se¬
condary schools in Virginia. Teachers within each school were randomly
selected to report their perceptions of the principal's leadership
style on Stogdill's Leader Behavior Description Questionnaire—Form
XII, and of teachers' morale on the Purdue Teacher Opinionaire. In
addition, teachers completed a five item questionnaire and principals
^William Cunningham, Systematic Planning p. 110.
^Joseph A. Devault, "A Study of the Relationships Between Principal
Leadership Style and Teacher Morale in the Secondary Schools of Virginia
(Ed.D. dissertation, University of Virginia, 1981).
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completed an eight item questionnaire to provide demographic data for
the study. Correlation analysis, analysis of variance, regression
analysis and t tests were used to analyze the data. Some of the major
findings were as follows: There was a significant relationship between
the leadership style of the principal and the morale of the teachers;
significant differences were found between the principal's leadership
style as a function of his experience at his present position; the
morale of teachers differed significantly as a function of the princi¬
pal's years of experience as a high school principal and the principal's
years of experience at his present position; significant differences
existed in morale as a function of the age and sex of the teachers and
their total years of teaching experience as well as their total experi¬
ence at the present position.
Allredl also investigated the relationship between teachers'
morale and the leadership behavior of principals. In addition, the
researcher endeavored to determine if significant relationships, based
upon the factors of the teachers' age, sex, educational level and
length of service, affected the morale of the teachers' perceptions of
the principals' leadership behavior.
The Purdue Teacher Opinionaire and the Leader Behavior Description
Questionnaire were used to measure the morale of teachers and leader be¬
havior, respectively. These instruments were administered to 268
teachers who represented seven secondary schools, and the data were
analyzed by using the Pearson-product moment correlation coefficient
and the Spearman rank-order correlation coefficient.
^Clifton D. Allred, "The Relationship Between Teacher Morale and
the Principal's Administrative Leadership Style" (Ed.D. dissertation.
East Texas State University, 1980).
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The findings which were similar to Devault's findings revealed the
following; There was a significant positive relationship between the
morale of teachers and the teachers' perceptions of the principals'
leader behavior; there was a significant positive relationship between
the morale of teachers and the age of the teachers; there was a signifi¬
cant positive relationship between how a teacher perceived the princi¬
pal's leadership style and the teacher's age; there was not a signifi¬
cant relationship between the morale of teachers and the sex of teachers;
there was a significant negative relationship between how the teacher
perceived the principal's leadership style and the teacher's sex; there
was not a significant relationship between the teacher's morale and the
educational level of the teacher; there was a significant relationship
between how the teacher perceived the principal's leadership style and
the educational level of the teacher; there was a significant positive
relationship between the morale of the teacher and the teacher's length
of service; there was not a significant relationship between how the
teacher perceived the principal's leadership style and the teacher's
length of service.
Dunbarl studied the relationship between the elementary school
principal's leadership behavior as perceived by the leader Behavior
Description Questionnaire-Form XII and the morale of elementary school
teachers as perceived by himself/herself and measured by the Purdue
Teacher Opinlonaire (PTO). The study also examined the influence of
selected demographic variables upon the factors of the PTO and the
morale of teachers.
Izola Thomas Dunbar, "The Relationship Between the Leadership
Behaviors of Elementary School Teachers" (Ed.D. dissertation. University
of Oregon, 1979).
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The population included all public elementary schools where the
principal had been two years or longer with a certificated faculty of
eight or more in three Oregon counties. The LBDQ—XII was used to
collect the data from 55 principals. Moreover, the data from the 592
teachers were collected by using the PTO. Demographic data from both
groups were also collected.
The Statistical Package for the Social Sciences (SPSS) computer
program was used to determine the correlations between the scores for
each principal and the mean scores of the teachers for each building.
The program also provided correlations between selected demographic
variables and the scores of the 10 factors of the PTO.
Some of the major findings were as follows: the number of years
that the principal had been in the district was negatively correlated
with Teacher Salary and the number of years they had been in the build¬
ing was positively correlated with Teacher Status. There was a low but
statistically significant correlation between some of the PTO Factors
and the years that teachers had taught, been in the district, building
and the age of the teachers; the highest inter-factor correlation of
the 10 PTO factors was the correlation between Teacher Status and
Community Support. The lowest inter-factor correlation was between
Teacher Salary and Teacher Rapport with principals; the highest correla¬
tion of the PTO and the total score of the PTO was Teacher Rapport with
principal; of the 10 factors of PTO, the factor of Teacher Salary had
the lowest mean score in all buildings.
In his study, Satentesl attempted to find answers to the following
^Marcelo Pusa Satentes, "Study of the Factors Related to Teacher
Morale in Five School Districts in the Province of Cotabato, Philippines"
Ed.D. dissertation. University of North Carolina, 1974).
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questions: (1) In what aspects of the personal and situational factors
do central and barrio school teachers differ? (2) Do central and
barrio school teachers differ with respect to their perceptions of the
professional leadership of their principals or supervisors? (3) Do
central and barrio school teachers differ in their morale with respect
to selected personal and situational factors? (4) Is the teacher's
perception of the professional leadership of his/her principal or
supervisor related to morale?
The data gathering instruments—Personal and Situational Data
Questionnaire and the Purdue Teacher Opinionaire—were administered to
teachers in the province of Cotabato, Philippines.
The findings showed that although barrio and central school tea¬
chers differed in many aspects of their personal and socio-economic
characteristics, they did not differ in their mean morale scores except
on two dimensions of morale. Rapport Among Teachers and School Facilities
and Service; teachers who had teaching as their first occupational
choice regardless of the school they were assigned scored high in
morale compared to those teachers who did not have teaching as their
first occupational choice; there was no difference in the perceptions
of barrio and central school teachers of the leadership behavior of
their principals; although leadership behavior was strongly related to
morale, it was not the sole determinant.- The strong influence of
leadership on morale was involved with morale dimensions: Rapport with
Principal; Rapport among Teachers; Satisfaction with Teaching; Teacher
Status; and Curriculum Issues; of the two factors of leader behavior.
Consideration was more substantially associated with the morale of
teachers.
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In a slightly different type of study, but still utilizing demo¬
graphic data. Hunter^ studied the relationships between (1) leadership
effectiveness and teachers' morale, (2) leadership style and teachers'
morale, and (3) conformance among administrative styles and teachers'
morale. The study endeavored to find whether there was a relationship
between the age of the teacher, the educational level of the teacher
and the morale of the teacher.
Utilizing the Leadership Ability Evaluation and the Purdue Teacher
Opinionaire, Hunter studied 108 administrators (Principals and vice prin¬
cipals) and 411 teachers in various public secondary schools in three
cities. Frequency distributions, percentage tables of nonparametric
and statistical techniques were utilized to analyze the data. Unlike
the aforementioned studies, however. Hunter found that none of the
leadership or demographic variables were related to the morale of
teachers.
Summary
This study was concerned with the relationships among the princi¬
pal 's leadership style, students' discipline, selected demographic
variables of teachers and teachers' morale. The review of the litera¬
ture presented in this chapter was conducted in order to provide a
rationale for the study.
The first section of the literature review focused on various
leadership theories, organization and motivation theories. From these
iHarriet Sharmalne Hunter, "A Study to Determine the Relation¬
ships Between Administrative Leadership Effectiveness and Style on
Teacher Morale in Selected Urban Secondary Schools in the Greater
Washington Area" (Ed.D. dissertation, George Washington University,
1983).
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reviews. It became apparent that the morale levels of teachers would
probably be higher if principals would integrate the goals of the
school/school system with the personal needs of the teachers. In
addition, motivation theories indicated that students also have certain
needs, and when these needs are not met, students may become disruptive
in class and consequently reduce the morale of teachers because "teach¬
ing without discipline is exhausting, frustrating, demoralizing and
impossible^
The review of the empirical studies in the second section of the
literature review would seem to indicate that some research has been
done on the morale of teachers in various school systems; however,
findings revealed that morale levels vary with different school systems
and with different teachers within the same school system. In an
effort, then, to find variables which may influence teachers' morale,
some researchers have studied the principal's leadership style in
relation to teachers' morale. Others have studied teachers' involvement
in decision making, principals' beliefs about human nature, teachers'
demographic variables and other variables in relation to teachers'
morale; however, some of the results presented in these studies are
Inconsistent.
Even though discipline is considered a major problem in many Amer¬
ican schools and is believed to have an adverse effect on teachers'
morale, the researcher could not find any empirical studies relating
discipline to teachers' morale. Therefore, the present study investi¬
gated the relative contributions of previously studied variables (leader-
^Laurel Tanner, Classroom Discipline (New York: Holt, Rhinehart
and Winston, 1978), p. 2.
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ship style and selected demographic variables) as well as students'
discipline to teachers' morale.
CHAPTER III
METHODS. MATERIALS AND PROCEDURES USED IN THE STUDY
Chapter 3 is a discussion of the methods, materials and procedures
utilized in the study. The first section includes a description of the
population and sample for the study. The instruments along with their
reliability and validity are discussed in section two, and an explana¬
tion of the methods used to collect and process the data, the research
design used, and the statistical analysis process are discussed in
section 3.
Population and Sample
The population for this study consisted of the secondary school
teachers employed in the twenty-two secondary schools in the Dekalb
County School System. Lists of the schools as well as the teachers
employed at the schools were obtained from the central office. Ten of
the twenty-two schools and 20% of the teachers at each of the selected
schools (N=117) were randomly selected by the researcher for the study.
Once the teachers were randomly selected from each school, the re¬
searcher obtained class rosters from the teachers. Next, the names of
15 of the students recorded on the rosters for each of the selected
teachers (N=1755) were randomly selected in order for the teachers to





This study utilized the following instruments:
1. Leader Behavior Description Questionnaire
2. Purdue Teacher Opinionaire
3. Behavior Rating Index for Children
4. Personal Data Sheet
Descriptions of these instruments are provided in the succeeding sec¬
tions, and copies of the instruments may be found in Appendix B.
Leader Behavior Description Questionnaire (LBDQ)
The LBDQ was originally constructed by Hemphill and Coonshow¬
ever, it was revised by Halpin. The LBDQ measures two dimensions of
leader behavior. Consideration and Initiating Structure, and has 20
questions on each dimension; however, only 15 questions on each dimension
were used to compute total scores. (The 10 omitted questions were
"dummy" questions). The estimated reliabilities are .92 and .83,
respectively. Subordinates indicate the frequency with which super¬
ordinates engage in each form of behavior by checking one of five
alternatives—always, often, occasionally, seldom or never. Each item
is scored on a scale from 4 to 0. Consequently, the range of scores on
each dimension is from 0-60.2
Purdue Teacher Opinionaire PTO
The PTO was developed by Rempel and Bentley. It has 100 questions
and 10 factors. Test-retest estimates for the PTO were obtained from
Ij.K. Hemphill and Alvin E. Coons, Leader Behavior: Its Description
and Measurement (Ohio: Ohio State University, Bureau of Business Research,
1957).
^Halpin, Leader Behavior Description Questionnaire, p. 1.
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3,023 teachers in 76 high schools in Indiana and Oregon over a four-week
interval. Test-retest reliability correlations range from .62 to .88
for the individual morale factors with an overall reliability of .87.
In a frequency distribution of individual school test-retest correlations
for total scores, it was demonstrated that approximately 90 percent of
the reliability coefficients exceeded .80.1 These results are presented
in Table 1.2
Validity data for the current version of the PTO were reported by
Bentley and Rempel and provided in Table 2.^ In the sample of schools
used to gather test-retest data, principals were asked to respond to
the instruments as they believed their faculty would respond. No
significant differences were found to exist between the median scores
of the two teacher groups and the median scores of the principals who
responded.^
In his review of the Purdue Teacher Opinionaire, Buros stated the
following:
1. Test-retest data submitted by Bentley and Rempel are
reported and the conclusion is made that the total
score reliability coefficient of .87 is evidence of
the relative stability of the total score and sepa¬
rate factor scores (with the exception of the commu¬
nity pressure score).
2. A median interfactor correlation of .38 is said to
support the argument of Bentley and Rempel that the
10 factors are relatively Independent of one
another.5
^Bentley & Rempel, Purdue Teacher Opinionaire, pp. 4-5.
2see Table 1, Chapter 3.
3see Table 2, Chapter 3.
^Bentley and Rempel, Purdue Teacher Opinionaire, p. 7.
^Oscar K. Buros, Ed., The Seventh Mental Measurements Yearbook






Teacher Rapport with Principal .88
Satisfaction with Teaching 00•





Community Support of Education 00•











1. 65 64 62
2. 71 71 67
3. 42 43 44
4. 19 20 19
5. 36 36 34
6. 15 15 15
7. 24 24 23
8. 15 15 16
9. 13 15 14
10. 17 17 16
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Even though the PTO may be machine scored, for the purposes of the
present study, it was scored manually; form A (Consumable edition) was
used, and respondents recorded their replies directly on the instrument.
An opinionaire key was provided for the researcher for use in scoring
the instruments and item responses were weighted for scoring in the
following manner: When A (A=Agree;^ PA=Probably Agree; PD=Probably
Disagree; and D=Disagree) was the keyed response to a positive item,
the weights were A=4, PA=3, PD=2 and D=l; however, when D was the keyed
response to a negative item, the weights were reversed as follows:
A=l, PA=2, PD=3 and D=4.1
Factor scores on the PTO were obtained by summing the weights which
were assigned to the items belonging to that factor. A total morale
score was computed by summing the subscores on the ten morale factors.
Table 3 shows how the factor and total scores were obtained.^
Behavior Rating Index for Children (BRIG)
The BRIC was developed by Stiffman.^ It gives a prothetic mea¬
sure of childhood behavior, and it is a 13-item, summated category
partition scale. Of the 13 items, however, 3 randomly placed items
(items 1, 6, and-. 10, Appendix) are utilized to indicate behavior strengths
of the respondents; therefore, they are not calculated in the behavior
problem score. Only the 10 problem-oriented items are imbedded in the
BRIC so that the respondents are not confronted solely with a list of
"undesirable behaviors and to discern evidence of extreme responses on
^Bentley and Rempel, Purdue Teacher Opinionaire, p. 8.
2see Table 3, Chapter 3.
















Teacher Salary 7 28
Teacher Load 11 44
Curriculum Issues 5 20







Community Pressures 5 20
Total 100 Total 400
*Maximum scores-4 Is the maximum number of points for each item
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the part of respondents.” Each item is rated according to a five-point
Likert type system (1—rarely or never; 2—a little of the time; 3—some
of the time; 4—a good part of the time; 5—most or all of the time).
The ten items that denote problem behavior are utilized to compute a
summary for the BRIC.^ For the purposes of the present study, however,
mean scores were computed.
Based on tests with more than 600 children, their parents, teach¬
ers and others, Stiffman and others reported that the internal consis¬
tency reliability and concurrent and construct validities for the BRIG
are adequate. They also reported that interrater reliability is marginal
but adequate and test-retest reliability is high.2 The Validities and
reliabilities for the BRIG are reported in Table 4.^
Personal Data Sheet
The Personal Data Sheet prepared for teachers was designed to eli¬
cit the following demographic information: age of teachers, total
years of teaching experience and educational level.
Gollection and Processing of Data
In October of 1984, the researcher contacted the assistant super¬
intendent of the Dekalb Gounty School System in order to request permis¬
sion to conduct the study in his school district. (A copy of the
letter is presented in Appendix A). Once permission was granted by the
assistant superintendent, permission to conduct the study at the selected
schools was requested by letter from the building principals.
llbid.
2lbld., p. 89.
^See Table 4, Ghapter 3.
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Table 4
Validities and Reliabilities of the BRIG for Parents, Teachers,

















Parents .65* .76* .81** .71-.72** .20 with
children*
Teachers na na .86** na na
Groups Leaders na na .86** .89-.92** .51 with
observers*
Observers na na .80** .84-.89**
Children na na .60-. 70* .50**
*p<.001
**p<.0001
na = not assessed.
Source: Arlene R. Stiffman, et. al., "A Brief Measure of Children
Behavior Problems: The Behavior Rating Index for Children," Measurement
and Evaluation in Counseling (May, 1984): 87.
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In the letter to the building principals (Appendix A) the re¬
searcher explained the major purpose of the study; informed the princi¬
pals of their role in the study if they agreed to participate; and
assured anonymity of the school, teachers and students. In addition,
principals were provided with a copy of the superintendent's authoriza¬
tion to conduct the study.
After permission was granted by the building principals, the re¬
searcher visited the selected schools to: (1) randomly select 20% of
the teachers at each school to participate in the study, (2) randomly
select the names of 15 students from each of the teachers' roster whose
behavior would be assessed by the teachers, respectively, and (3) give
all necessary information/materials (names of the selected teachers and
students and instruments) in a packet to each of the assistant princi¬
pals for distribution, and collection by November 15, 1984.
Each teacher who participated in the study was provided with an
envelope containing the following materials:
1. A cover letter describing the research study;
2. Leader Behavior Description Questionnaire (LBDQ):
3. Purdue Teacher Opinionaire (PTO);
4. Behavior Rating Index for Children (BRIG);
5. Personal Data Sheet.
The teachers' perceptions of the leader behavior‘of their princi¬
pals were measured by the LBDQ. The PTO was administered to collect
data pertaining to the teachers' perceptions of their morale. The BRIG
was administered in order to obtain information about the discipline of
students as perceived by their teachers, and the Personal Data Sheet
was administered in order to obtain demographic information about the
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teachers. In the cover letter with these instruments (Appendix B) the
teachers were asked to place their completed instruments in the envelopes
provided by the researcher and to return them, sealed, to the assistant
principal of instruction by November 15, 1984. In addition, teachers
were assured of anonymity, and they were told that the results of the
study would be used for research only.
Completed instruments were sent to the researcher by the princi¬
pals via the school system's mail service at a designated high school
in DeKalb. For each of the sampled schools, at least 80% of the ques¬
tionnaires (N=104) were returned to the researcher. Data from the
instruments were analyzed with the Statistical Package for the Social
Sciences, ^ which is an integrated system, especially designed for
social science, including educational research.
Research Design and Method of Analysis
An ex post facto design was utilized in this study because the
purpose of the study was to describe and interpret existing conditions
in a population of secondary teachers who work with principals who
utilize different leadership styles, and students who display different
types of behavior in the classroom. Unlike an experimental design in
which a researcher manipulates and controls the independent variables
and observes the dependent variable for variations related to the
manipulation of the Independent variables,this study was concerned
only with the relationships which existed between the independent and
dependent variables.
^Norman H. Nie, et al., Statistical Package for the Social Sci¬
ences , 2nd edition (N.Y.: McGraw-Hill, 1975).
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The ex post facto design was defined by Kerlinger^ as follows:
Ex post facto research is systematic empirical inquiry in
which the scientist does not have direct control of the indepen¬
dent variables because their manifestations have already occurred
or because they are inherently not manipulable. Inferences about
relationships among variables are made, without direct interven¬
tion, from concomitant variation of independent and dependent
variables.
The hypotheses formulated for this ex post facto study were:
1. There will be no significant relationship between Initiating
Structure and teachers' morale.
2. There will be no significant relationship between Considera¬
tion and teachers' morale.
3. There will be no significant relationship between students'
discipline and each of the tern morale dimensions of the PTO.
4. There will be no relationship between the principal's leader¬
ship style and each of the tern morale dimensions of the PTO.
5. There will be no significant relationship among the 2 dimen¬
sions of the LBDQ, LBDQ total score, students' discipline,
age, education, teaching experience, PTO total score and the
ten dimensions of the PTO.
6. There will be no significant relationship among the principal's
leadership style, students' discipline, age, education, teach¬
ing experience and teachers ' morale.
To empirically test these hypotheses, the following major statis¬
tical techniques were utilized: Correlational analysis, factor analysis
^Fred N. Kerlinger, Foundations of Behavioral Research, 2nd Edi¬
tion (New York: Holt, Rinehart and Winston, 1973), p. 520.
60
and regression analysis.
Correlational analysis, with a confidence level of .01, was uti¬
lized to test hypotheses 1-4. Nie described correlational analysis as
follows;
Correlation analysis provides the researcher with a tech¬
nique for measuring the linear relationship between two variables
and produces a single summary statistic describing the strength
of the association; this statistic is known as the correlation
coefficient.!
In the present study, the Pearson product-moment correlation coef¬
ficients were used to determine the degree of relationship between the
variables in the aforementioned hypotheses. Correlation coefficients
range form +1.0 to - 1.0. A coefficient of +1.0 indicates a perfect
positive correlation and a coefficient of -1.0 indicates a perfect
negative correlation between two variables. A zero, however, indicates
the absence of any relationship between the variables.
Factor analysis and regression analysis were utilized to test
the fifth hypothesis and the sixth hypothesis, respectively. Factor
analysis is a useful statistic which may be utilized to determine those
variables in a group of variables which are highly related to each
other by placing them on the same factor. Moreover, multiple regression
analysis can be utilized to determine the combined influence as well as
the Individual influence of independent variables on a dependent vari¬
able. According to Huck,2 each independent variable has a beta weight;
however, the independent variable with the largest beta weight, disre¬
garding whether the beta weight is positive or negative, is the best
^Nie, Statistical Package, p. 8.
^Schuyler W. Huck, William H. Cormier & William G. Bonds, Jr.,
Reading Statistics and Research (New York: Harper and Row, 1974), p.
155.
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predictor variable; conversely, a small beta weight indicates that the
corresponding independent variable is not contributing to successful
prediction as much as other Independent variables.
Chapter IV
ANALYSIS OF THE DATA
The major purpose of this study was to determine if significant
relationships existed between the principal's leadership style, students'
discipline, selected demographic variables of teachers and teachers'
morale.
This chapter is divided into two sections. Section 1 gives a con¬
cise description of the instruments utilized in the study, and the
second section presents the results of the statistical analysis utilized
to test the hypothses which were formulated from the research questions
in Chapter 1. In the tables presented in this chapter which contain
the data pertinent to leadership style, the following abbreviations




LBDQ-Leader Behavior Description Questionnaire (total score)
In the tables presented in this chapter relative to teachers'
morale, the following abbreviations were utilized for the ten morale
factors and overall morale:













The succeeding abbreviations were used in the tables presented in
this- chapter which contain data pertinent to the teachers' demographic







The 104 teachers utilized in this study were given a Personal Data
Sheet which was designed to elicit information with regard to their age,
years of teaching experience and educational level.
Leader Behavior Description Questionnaire
Data pertinent to the leadership style of principals were ascer¬
tained with the LBDQ. Total and mean scores were calculated for the
two dimensions of the LBDQ (Consideration and Initltating Structure).
The highest score possible on the LBDQ was 120 with a score of 60 for
each dimension. Table 5 shows that the overall mean score for the LBDQ
was 84.77 with .41 for Consideration and .43 for Initiating Structure.
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Behavior Rating Index for Children
Students' discipline, based on the perceptions of teachers was
measured by the BRIG. The mean scores were calculated. Since the 10
questions utilized to measure discipline (see appendix B, questions 1,
6 and 10 were omitted) were negative questions, a score of 150 was
considered superior discipline and a mean score of 750 was considered
poor discipline. Table 5 shows that the mean discipline score was 300.
Purdue Teacher Opinnional (FTP)
Data relevant to teachers' morale were obtained from the teachers'
responses to the PTO. Mean scores were obtained for the overall PTO
(Morale) and its ten dimensions. The highest score possible on the PTO
was 400. Table 4.1 shows a mean,score of 300 for the PTO. The highest
score possible for the PTO dimensions are shown in Table 3 in Chapter
3. (All means and standard deviations, amount of variation for each
variable, are shown in Table 5).
Statistical Analysis
Pearson Product moment correlation analysis, factor analysis and
regression analysis were the three main statistical techniques utilized
to analyze the data collected for this study. Relevant data were
analyzed by means of these statistical procedures in order to determine
•whether to accept or to reject the hypotheses formulated for this
study. A brief description of the analyses, and the results of the
analyses along with the hypotheses are presented in this section.
Correlation Analysis
Pearson product-moment correlation coefficients were computed to
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NUMBER OF CASES 104
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analyze hypotheses 1-4. According to Ary,l the Pearson r (Pearson product
moment) is the most commonly used correlation index. As stated in Chapter
3, correlation coefficients range from +1.0 to -1.0; these coefficients
represent a perfect positive correlation and a perfect negative correla¬
tion, respectively. A zero indicates the absence of any relationship.
Hinkle^ pointed out that the strength of the correlation coeffi¬
cients can be interpreted by utilizing the succeeding information:
.90-1.00 (-.90 to -1.00)-A very high positive (negative) correlation
.70-.90 (-.70 to -.90)-A high positive (negative) correlation;
.50-.70 (-.50 to -.70)-A moderate positive (negative) correlation;
.30-.50 (-.30 to -.50)-A little positive (negative) correlation;
.00-.30 (-.00 to -.30)-Little if any correlation.
The results of the correlations for the present study, along with
the hypotheses are presented below.
1. Results with respect to hypothesis 1: There will be no
significant relationship between Initiating Structure and
teachers ' morale.
The correlation matrix found in Table 6 provides a graphic of the
relationships discovered. As can be observed on line 18, column 3, a
correlation coefficient of .32, significant at the .01 level, was
obtained for Initiating Structure and teachers' morale; therefore, the
null hypothesis was rejected.
2. Results with respect to hypothesis 2: There will be no
^Donald Ary, Lucy Cheser Jacobs, Asghar Razavich, Introduction to
Research in Education (New York: Holt, Rinehart & Winston, Inc., 1972),
pp. 116, 118.
^Dennis E. Hinkle, William Wiersman, Stephen G. Jurs, Behavioral
Statistics (Boston: Houghton Mifflin, 1982), p. 110.
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significant relationship between Consideration and teachers'
morale.
Table 6, line 18, column 2, shows a correlation of .45 for Consid¬
eration and teachers’ morale, which is significant at the .01 level;
consequently, the second hypothesis was also rejected.3.Results with respect to hypothesis 3: There will be no sig¬
nificant relationship between students' discipline and the morale
dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction with Teaching






9. School Facilities and Services10.Community Pressures
As can be observed in Table 6, two of the morale factors, Teacher
Rapport with Principal, with a coefficient of -.34, and Satisfaction
with Teaching, with a coefficient of -.30, are significantly related to
students' discipline at the .01 level; therefore, hypotheses 1 and 2
were rejected. On the other hand, the remaining morale factors, Rapport
Among Teachers, Teacher Salary, Teaching Load, Curriculum Issues,
Teacher Status, Community Support of Education, School Facilities and
Services and Community Pressures are not significantly related to
student' discipline at .01 level. Consequently, hypotheses 3-10 were
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TABLE 6
Correlation Matrix of All Variables
Level of Significance .01 (Read each column downward)
Critical Value .25^
* Significant Correlations for this Study
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16
LBDQ CONSID INISTR STUDISCI TEAGE TEEXP TEEDC TEARAPP lEASAT TEARAP TEASAL TEALO CURRISU TEASTA COMSUP FACISER
1. LBDQ 1.000
2. CONSID .881 1.000
3. INISTR .831 .530 1.000
4. STUDISCI -.181 -.280 -.202 1.000
b. TEAGE .238 .332 .144 -.275 1.000
6. TEEXP .023 .066 .040 -.332 .607 1.000
7. TEEDC .116 .062 .013 .116 .183 .174 1.000
8. TEARAPP *.6A0 .668 .519 *.338 .338 .106 -.128 1.000
9. TEASAT .124 .159 .159 *.299 .231 .198 -.180 .445 1.000
10. TEARAP *.350 .348 .265 -.077 .086 .050 -.033 .442 .210 1.000
11. TEASAL .135 .099 .124 .033 .194 .186 -.123 .427 .331 .018 1.000
12. TEALO .051 .050 .012 .170 .103 .052 -.137 .174 .348 .238 .166 1.000
13. CURRISU .236 .227 .188 .162 .196 .243 -.020 .349 .193 .187 .289 .228 1.000
14. TEASTA .174 .115 .161 .006 .178 .198 -.123 .342 .386 .065 .523 .378 .275 1.000
15. COMSUP *.268 .213 .241 .788 .183 .184 .135 .455 .056 .199 .280 .145 .229 .400 1.000
16. FACISER .248 .266 .169 -..059 .080 .007 -.058 .330 .345 .216 .374 .267 .262 .423 .245 1.000
17. COMPRE .105
■
.114 .053 -.033 .092 .205 -.174 .224 .260 .242 .256 .348 .180 .351 .167 .173
18. MORALE .445 *.451 *.315 -.208 .287 .153 -.149 .757 .606 .523 .594 .590 .488 .488 .463 .544
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accepted. The coefficients for these morale factors range from .00
(Teacher Status) to .17 (Teaching Load).4.Results with respect to hypothesis 4: There will be no signi¬
ficant relationship between the principal's leadership style and each
of the morale dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction with Teaching





8. Community Support of Education
9. School Facilities of Services10.Community Pressures
As indicated in Table 6, three morale factors are significantly re¬
lated to the principal's leadership style at the .01 level of signifi¬
cance. These include. Teacher Rapport with Principal (.64), Rapport
among Teachers (.35) and Community Support of Education (.27). Hypo¬
theses 1, 3 and 8, above, were therefore rejected. Moreover, the remain¬
ing factors. Satisfaction with Teaching, Teacher Salary, Teaching Load,
Teacher Status, Curriculum Issues, School Facilities and Services, and
Community Pressures are not significantly related to leadership style
at the .01 level. Consequently, hypotheses 2, 4, 5, 6, 7, 9, and 10
were accepted. The coefficients for these hypotheses range from .05
(Teaching Load) to .25 Facilities and Services. The Correlation matrix
in Table 6 also shows that leadership style is significantly related
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to overall morale at the .01 level. The coefficient for morale in re¬
lation to leadership style is .45.
The correlation analyses utilized in the preceding section tested
the relationship between one independent and one dependent variable for
various hypotheses and produced a single coefficient which described
the strength of the relationship. With the exception of hypothesis 6,
with a positive correlation of .64, all of the other hypotheses which
were rejected (hypotheses #1, 2, 3.1, 3.2, 4.3, and 4.8) had low corre¬
lation coefficients ranging from .30 to .45, which were significant at
the .01 level of confidence.
The next section will briefly discuss the factor analysis technique
which was utilized to test the fifth hypothesis. This section also con¬
tains the results of the factor analysis, and the fifth hypothesis is
restated.
Factor Analysis
Garlington described factor analysis as follows:
Briefly, it is a statistical technique for discovering the
manner in which a number of variables are related. First, each
of a group of subjects is measured on a number of different vari¬
ables. These measures or scores are then intercorrelated, and
through a mathematical procedure known as rotation, factors or
clusters of related scores are extracted or isolated.^
In stating the usefulness of factor analysis, Kim suggested that
factor analysis may be employed usefully as
(1) an exploratory device to explore and detect patterning of vari¬
ables with a view to discovering new concepts leading to a
reduction of data into manageable proportions, and
(2) a confirmatory device to test hypotheses about the structuring of
IWarren K. Garlington & Helen E. Shimota, Statistically Speaking (Ill.
Charles C. Thomas, Publisher, 1964), p. 62.
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variables. In terms of an expected number of significant fac¬
tors and factor loadings.1
Five Factor Rotational Solution
5. Results with respect to hypothesis 5: There will be no sign!
fleant relationships among the 2 dimensions of the LBDQ, LBDQ total score
students' discipline, age, education, teaching experience and the 10
PTO dimensions.
The above hypothesis means that the 2 dimensions of the LBDQ, LBDQ
total score, students' discipline, age, education, teaching experience,
PTO total score and the 10 dimensions of the PTO will not be loaded
under the same factor. To analyze this hypothesis, all of the 18 vari¬
ables utilized in this study were fed into the computer to be factorized.
The scores for the variables were intercorrelated and through the
process of rotation, the computer created five (5) factors or clusters
of related scores (see Table 7). The highest coefficient for each
variable. Indicating the factor under which that variable was loaded,
was underlined. The results of the factor analysis are described
below:
Factor I:
As can be observed in Table 7, the LBDQ, Consideration, Initiating
Structure and one dimension of morale. Teacher Rapport with Principals,
secured a loading on Factor I; consequently, hypothesis 5 was accepted
for Factor 1.
This finding indicates that concern for organizational goals and
personal needs of workers are significant dimensions of leadership
Ijae-ON Kim, "Factor Analysis," in Statistical Package for the
Social Sciences (SPSS), Norman Nie et al. (New York: McGraw Hill Book
Company, 1975), p. 45.
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TABLE 7
Rotated Factor Matrix of all Varlablea
Factor 1 Factor 2 Factor 3 Factor 6 Factor 5
LBDQ .9A800 .12652 .05826 .05909 -.06526
CONSID .86760 .05976 .10598 .13921 .06658
INISTR .80996 .13155 -.06936 .00367 .05556
DISCIP -.25066 .18733 -.06676 -.37636 -.72786
TAGE .20166 .13796 .03061 .80223 .08862
TEEXP -.06281 .12001 .06508 .87316 .08166
TEEDC .08867 -.20668 -.06698 .65005 -.56702
TEARAPP .69955 .60961 .21511 .11586 .27632
TEASAT .08800 .31811 .36600 .13666 .60012
TEARAP .63633 -.07626 .68680 -.03080 -.08296
TEASAL .03166 .79076 .00606 .12023 .18317
TEALO -.08021 .19660 .72170 .01666 .21556
CURRISH .19581 .36560 .28155 .28987 -.00269
TEASTA .00669 .78027 .23107 .09726 .07829
COMSUP .25665 .60885 .09368 .07323 -.23780
FACISER .20696 .53992 .25166 -.08869 .09869
COMPRE .06006 .26290 .61956 .08681 .05207
MORALE .37056 .61330 .61352 .10277 .22509
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behavior, and when principals exhibit both of these behaviors, they
tend to establish excellent rapport with teachers.
Factor II;
Five morale factors. Teacher Salary, Teacher Status, Community
Issues, Community Support and Facilities and Services secured a loading
on Factor II. Thus, hypothesis 5 was accepted for Factor II.
Even though this finding indicates that the morale dimensions of .
Teacher Salary, Teacher Status, Community Issues, Community Support and
Facilities and Services are only related to each other, and not to
overall morale,it is interesting to know that they may be significantly
related to overall morale because there is only a marginal difference
between the morale coefficient under Factor II and the morale loading
on Factor III (see Table 7). Consequently, an examination of the
correlation matrix in Table 6 showed that these factors are significantly
related to morale at the .01 level of confidence.
Factor III;
Three morale factors, Rapport with Teachers, Teacher Load and Com¬
munity Pressure and overall morale secured a loading on Factor III.
Consequently, hypothesis 5 was accepted for Factor III.
Factor IV;
Two demographic variables, age and teaching experience secured a
loading on Factor IV; therefore, hypothesis 5 was accepted for Factor
IV.
Factor V;
Students' discipline, education and Satisfaction with Teaching
secured a loading on Factor V. Thus, the fifth hypothesis was accepted
for Factor V. When students are disciplined, (lower scores are indica-
74
tive of good discipline) which seemingly, can be related to the educa¬
tion of the teachers, teachers appear to be satisfied with teaching.
Since all of the variables stated in hypothesis 5 were not loaded
under the same factor, hypothesis 5 was accepted. Had all of the
variables been similar, the computer would have created one factor
instead of 5.
Multiple Regression
Since the correlational analysis utilized in hypotheses 1-4 did
not infer causality, multiple regression analysis was also utilized to
test hypothesis 6, which stated that there will be no significant
relationship among leadership style, students' discipline, age, educa¬
tion, teaching experience, and teachers' morale. Richmond provided the
following information about mutiple regression:
Multiple regression analysis makes it possible for us to
use more than one independent variable at the time. It often is
the case that, when two or more independent variables are consi¬
dered jointly, the estimating procedure is far more accurate than
when only one Independent variable is used. The coefficient of
multiple correlation and the related coefficient of multiple
determination measure the closeness of the relationship between
the dependent variable and the joint simultaneous configuration
of the independent variables.^
According to Huck,2 multiple correlation study has 3 important
elements. They are (1) the multiple regression prediction equation
which takes the form, Y'=a+bixi+b2X2+b3X3, where Y'= the predicted
variable; a= the y intercept —the point where the regression line cuts
across the Y axis; b=the slope; it is called the partial regression
coefficient (can be converted into 70 beta weights) and shows the
1Samuel B. Richmond, Statistical Analysis (N.Y.: Ronald Press,
1964), p. 446.
^Huck, Reading Statistics, pp. 152-154.
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average change in Y, the dependent variable, when there is a unit of
change in X, the dependent variable; and X=the independent variables
used in the study; (2) the coefficient of multiple correlation (multiple
R) which provides an index of the accuracy of the prediction equation;
the square of the multiple R indicates the percent of the variance of Y
that is predictable on the basis of the information on x, and (3) the
beta weights (see Chapter 3, p. 57),
6. Results with respect to hypothesis 6: There will be no signi¬
ficant relationships among the principal's leadership style,
students' discipline, age, education, teaching experience and
teachers' morale.
Multiple regression analysis was utilized to analyze hypothesis
six in order to determine the amount of variation in teachers' morale
that can be explained by leadership style (LBDQ), students' discipline
(BRIG), age, education and teaching experience. The regression analysis
was also utilized to determine the relative contributions of these
variables to morale, as well as their combined influence on morale.
Table 8 indicates that an F ratio of 8.10461, significant at and
beyond the p < .00 was obtained, indicating that combined, leadership
style, students' discipline, age, education and teaching experience are
significantly related to morale; therefore, hypothesis six was rejected.
The Adjusted R on the regression table is .256. This means that
leadership style, students' discipline, age, education and teaching ex¬
perience account for 26% of the variation in teachers' morale. This
finding also means that other variables not analyzed in this study
account for 74% of the variance in teachers' morale.
The relative contributions of the LBDQ, BRIG, age, education and
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These coefficients indicate that of the variables analyzed in this study,
leadership style accounts for most of the variance in teachers' morale
(42%) followed by students' discipline (24%). These coefficients can
be explained as follows; Whenever there is a unit of change in the
LBDQ (leadership style) there is a corresponding .42 standard deviation
change in teachers' morale. Moreover, when there is one unit of in¬
crease in students' discipline scores (higher scores were indicative of
poor discipline) there is a corresponding decrease in morale by .24
standard deviations. The t tests for these 2 variables (LBDQ and
students; discipline) show that they are significantly
related to morale at and beyond the p < .00 level of significance. The
demographic variables, age, education and teaching experience do not
make significant contributions to morale because they account for very
little of the variation in teachers' morale, and the t tests for these
variables were not significant (see Table 8).
Summary
The purpose of this chapter was to present the statistical analy¬
sis of the data with respect to the principal's leadership style,




Multiple Regression of Dependent Variable Morale with





VARIABLES B SE Beta T Sig T
LBDQ .96063 .20606 .42200 4.662 .0000
STUDISCI 10.78101 4.03246 -.23846 -2.674 .0088
TEAGE 7.57150 4.59440 .18454 1.648 .1026
TEEDC 1.83641 3.37268 .06139 .544 .5873
TEEXP -.01248 .03625 -.03237 -.344 .7313
CONST 217.87549 25.25968 8.625 .0000
ANALYSIS OF VARIANCE
DF SUM OR SQUARES MEAN SQUARE
REGRESSION 5 46548.37718 9309.67544
RESIDUAL 98 112571.53628 1148.68915
F = 8.10461 Sig F = .0000
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Significant relationships were found to exist between Initiating
Structure and teachers' morale, and Consideration and teachers' morale.
In addition, significant relationships were found to exist between
students' discipline and Teacher Rapport with Principal and Satisfaction
with Teaching. The principal's leadership style was found to be signi¬
ficantly related to Teacher Rapport with Principal, Rapport Among
Teachers and Comunity Support of Education and overall morale.
Factor analysis revealed that the 18 variables used in the study
were not significantly related to each other, and it was revealed
through multiple regression that the principal's leadership style,
students' discipline, age of teachers, education and teaching experience
were significantly related to teachers' morale, and that combined, they
accounted for 26% of the variance in teachers' morale. The principal's
leadership style and students' discipline were found to be the best
predictors of morale.
In all, twenty-three null hypotheses were analyzed because hypo¬
theses 3 and 4 each contained 10 hypotheses. Eight hypotheses were
rejected and 15 were accepted. The level of confidence upon which
acceptance or rejection of the null hypothese was based was set at .01.
In Chapter 5, the results are summarized and discussed. Conclu¬
sions and recommendations for further research are also presented.
Qiapter V
SUMMARY, CONCLUSIONS & RECOMMENDATIONS
The fifth chapter of this study is divided into 3 sections. A
summary of the purpose of the study along with the methodology and the
statistical procedures utilized in the study is presented in section
one. The findings of the study are summarized and conclusions are
presented in the second section, and recommendations for further study
are outlined in the third section.
Summary of the Study
The purpose of this study was to determine if significant rela¬
tionships existed among the principal's leadership style, students'
discipline, age, education, teaching experience (independent variables)
and teachers' morale (dependent variable) in various secondary schools.
Schematically, the Independent and dependent variables may be depicted
as follows:
Independent Variables Dependent Variables
To fulfill the purpose of this study, six major hypotheses were
formulated. The hypotheses are restated in the summary of the findings
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of the study and served to answer the following research questions:
1. What is the relationship between Initiating Structure and
Teachers' morale?
2. What is the relationship between Consideration and teachers'
morale?
3. What is the relationship between students' discipline and
each of the 10 morale dimensions of the PTO?
4. What is the relationship between the principal's leadership
style and each of the 10 dimensions of the PTO?
5. What are the relationships among the 2 dimensions of the LBDQ,
LBDQ total score, students' discipline, age, education,
teaching experience, PTO total score, and the 10 dimensions
of the PTO.
6. What are the relationships among the principal's leadership
style, students' discipline, age, level of education, years
of teaching experience and teachers' morale?
The population for this study consisted of the school teachers
employed in the 22 secondary schools in the DeKalb County School System.
Ten of the 22 schools and 20% of the teachers employed at each of the
ten schools were randomly selected for the participation in the study.
Data for the study were collected by using four instruments: The
LBDQ which measured the principal's leadership style; the BRIC which
measured students' discipline; the PTO which measured teachers' morale;
and the Personal Data Sheet which elicited demographic information
about the teachers. During October of 1984, these instruments were
taken by the researcher to the principals of each of the selected
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schools for distribution to the selected teachers. In all, 89% (n=104)
of the teachers returned the questionnaires to the researcher by the
designated deadline.
The data obtained from the questionnaires were computer analyzed
with the Statistical Package for the Social Sciences (SPSS)^ at the
Atlanta University Computer Center. The data were analyzed with the
following statistical processes: Correlational analysis was used to
analyze hypotheses 1-4, and factor analysis and regression analysis
were used to analyze hypothesis five and six, respectively.
Findings and Conclusions of the Study
The findings/results of the study are summarized in this section
and pertinent conclusions are stated. The results and the conclusions
are presented with respect to each hypothesis.
1. Results and conclusions with respect to hypothesis 1: There
will be no significant relationship between Initiating Struc¬
ture and teachers' morale.
Null hypothesis 1 was rejected because it was found that a signifi¬
cant, positive relationship existed between Initiating Structure and
teachers' morale. A correlation coefficient of .32, significant at the
.01 level, was obtained. Teachers who rated their principals as mod¬
erate in Initiating Structure as measured by the LBDQ, had moderately
high morale scores. This finding was contrary to the finding of pre¬
vious studies with respect to the relationship between Initiating
Structure and teachers' morale.
^Nie, Statistical Package for the Social Sciences.
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White and Lippitt,! for instance, found that boys who worked with
democratic leaders displayed high morale levels; however, boys who worked
with autocratic leaders, or leaders who were high in Initiating Struc¬
ture displayed low morale levels. Similarly, Sweat^ found that the
staffs of senior high schools in Arkansas who had democratic administra¬
tors, as opposed to those who had autocratic administrators, had high
morale levels. In spite of these findings, however, because of the
significant, positive relationship which was found to exist between
Initiating Structure and teachers' morale in the present study, it was
concluded that the use of Initiating Structure by the building principal
may contribute positively to teachers' morale. (It is possible that
Initiating Structure related positively to morale in this study because
it was found that the administrators were moderate to high in both
Initiating Structure and Consideration which according to Blake and
Mouton (see p. 20) is an effective leadership behavior because the
needs of the teachers are integrated with the goals of the organization).
2. Results and conclusions with respect to hypothesis 2: There
will be no significant relationship between Consideration and
teachers' morale.
Null hypothesis 2 was rejected. It was found that a significant
relationship existed between Consideration and teachers' morale. A cor¬
relation coefficient of .45, significant at the .01 level, was obtained.
^Ralph White and Ronald Lippitt, "Leader Behavior and Member Re¬
action in Three Social Climates", in Darwin Cartwright and Alvin Zander
(eds). Group Dynamics: Research and Theory, 3d ed., (New York: Harper,
1968), pp. 318-335.
^Joseph P. Sweat, "Authoritarian-Democratic Personality Traits
of High School Principals and Teacher Morale," (Doctoral dissertation.
University of Arkansas, 1963).
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In comparing hypothesis 1 with hypothesis 2, it was interesting
to note that even though a significant relationship was found to exist
between the Initiating Structure factor of the LBDQ (hypothesis 1) and
between Consideration (hypothesis 2) and teachers' morale. Considera¬
tion, which had a higher correlation coefficient than Inititating
Structure (.45 & .32, respectively) was found to be the best predictor
of teachers' morale. This finding supports Galloway's finding (see p.
34) that Consideration, concern for people, was the best predictor of
overall morale. Similarly, Devault (p. 40) found that of the 12 factors
of the LBDQ-XII, Consideration and Integration were most highly correlated
with teachers' morale. It was therefore concluded in this study that
the use of Consideration by the building principal may play a significant
role in the acquisition of and maintenance of high teachers' morale,
and seemingly. Consideration,' which emphasizes the needs of the workers,
plays a more important role in the development of high morale than
Initiating Structure.3.Results and conclusions with respect to hypothesis 3: There
will be no significant relationship between students' disci¬
pline and the morale dimensions of;
1. Teacher Rapport with Principal
2. Satisfaction with Teaching






8. Conmunity Support for Education
9. Facilities and Services10.Community Pressure
It was found that significant relationships existed between stu¬
dents' discipline and Teacher Rapport with Principal and Satisfaction
with Teaching. Consequently, hypothesis 1 and 2 were rejected. More¬
over, hypotheses 3-10 were not found to be significantly related to
teachers' morale; therefore, these hypotheses were accepted.
Based on these findings, it was concluded that when teachers dis¬
cipline their students, they establish better relationships with princi¬
pals. This is logical because the principal is considered the leader
of his school. Consequently, he is responsible for the safety and well
being of the students. Since poorly disciplined students tend to cause
problems, which are sometimes serious, it follows that a teacher who
disciplines her students will probably gain more respect and support
from the principals because that teacher will be helping the principal
to create and maintain a safe and orderly environment.
Apparently, then, a teacher who is able to discipline her students
and consequently establish a good rapport with the principal will be
satisfied with teaching as indicated in this study.
The findings for hypothesis 3 also indicated that students' disci¬
pline is not related to a teacher's relationship with other teachers,
her feelings about salary, her feelings about the adequacy of the
school's program in terms of meeting the needs of students, her feelings
about prestige, school facilities, the community's expectations with
respect to the teacher's personal standards, community support for
education, the teacher's feelings about her work-load or her overall
85
morale. Since all of these variables, including Teacher Rapport with
Principal and Satisfaction with Teaching, however, are significant
dimensions of morale as established by Bentley and Rempel (see p. 49)
and since only two of the variables, Teacher Rapport with Principal and
Satisfaction with Teaching, which had low coefficients, were found to
be significantly related to morale, contrary to Howell's contention
(see p. 11) that discipline influences overall teachers' morale, it was
concluded in this study, that students' discipline, when analyzed
independently of other variables, was not an important predictor of
teachers ' morale.4.Results and conclusions with respect to hypothesis 4:
There will be no significant relationship between
leadership style and the morale dimensions of:
1. Teacher Rapport with Principal
2. Satisfaction with Teaching





8. Community Support for Education
9. Facilities and Services10.Community Pressures
It was found that significant relationships existed between leader¬
ship style and Teacher Rapport with Principal, between leadership style
and Rapport Among Teachers and between leadership style and Community
Support for Education. Consequently, hypotheses 1, 3 and 8 were re-
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jected. Satentes (See p. 43) also found leadership style to be signifi¬
cantly related to Teacher Rapport with Principal and Rapport Among
Teachers. Hypotheses 2, 4, 5, 6, 7, 9 and 10 were not found to be
significantly related to teachers' morale; therefore, these hypotheses
were accepted. In addition, it was found that leadership style was
significantly related to teachers' overall morale. This finding sup¬
ported the findings of Hood^ who reported that the teacher-principal
relationship is more important in determining morale levels than some
other variables, and Hoppock^ who found that teachers who rated their
job satisfaction as high had better relations with superiors. It was
therefore concluded in this study that leadership style was a signifi¬
cant predictor of teachers' morale, with the Consideration dimension of
the LBDQ, as stated in hypothesis 2, being a better predictor of morale
than the Initiating Structure dimension.
5. Results and conclusions with respect to hypothesis 5:
There will be no significant relationships among the
2 dimensions of the LBDQ, LBDQ total score, age, educa¬
tion, teaching experience, PTO total score and the ten
dimensions of the PTO.
Hypothesis 5 was accepted because factor analysis revealed that
the 2 dimensions of the LBDQ, Initiating Structure and Consideration,
LBDQ total score, students' discipline, age, education, teaching experi¬
ence, PTO total score and the 10 dimensions of the PTO were not clus¬
tered under the same factor. It was therefore concluded that all of
^Evans C. Hood, "A Study of Congruence of Perceptions Concerning
Factors Which Affect Teacher Morale,” (Doctoral dissertation. East Texas
State University, 1965).
^Hoppock, Job Satisfaction, p. 303.
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these variables were not singificantly related to each other.
6. There will be no significant relationship between leadership
style, students' discipline, age, education, teaching experi¬
ence and teachers ' morale.
Hypothesis 6 was rejected because it was found that collectively,
a significant relationship was found to exist among the prinicpal's
leadership style, students'' discipline, age, education, teaching experi¬
ence and teachers' morale. An F ratio of 8.10461 was significant at
and beyond the p < .000 level of significance.
It was concluded in this study that when combined, leadership
style, students' discipline, age, education and teaching experience are
significant predictors of teachers' morale, with leadership style (as
indicated in hypotheses 1, 2, & 4) and students' discipline (as theorized
by Howell, see p. 11) being the best predictors of morale.
It was also concluded from the regression analysis that age, educa¬
tion and teaching experience were not significant predictors of teachers'
morale because they accounted for very little of the variance in teach¬
ers' morale and that tests for these variables were not significant.
Previous researchers also concluded that these variables, except teach¬
ing experience, were not significantly related to teachers' morale (see
Bamberger, p. 32 & Jones, p. 32).
Summary of Findings
1. There was a significant relationship between Initiating Struc¬
ture and teachers' morale.
2. There was a significant relationship between Consideration and
teachers' morale.
3. Significant relationships were found to exist between students'
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discipline and two of the morale dimensions of the PTO, Teacher
Rapport with Principal and Satisfaction with Teaching.
4. Significant relationships were found to exist between leader¬
ship style and each of the following dimensions of the PTO:
Teacher Rapport with Principal, Rapport Among Teachers,
Community Support of Education, and overall morale.
5. A factor analysis revealed that the 2 dimensions of the LBDQ,
LBDQ total score, students' discipline, age, education,
teaching experience, total PTO score and the 10 dimensions of
the PTO were not significantly related to each other.
6. A significant relationship was found to exist among the prin¬
cipal's leadership style, students' discipline, age, education,
teaching experience (collectively) and teachers' morale, with
leadership style and students' discipline being the best
predictors of morale.
Recommendations
1. It is recommended that additional studies utilizing larger
samples in more diverse areas be conducted to replicate this research.
Teachers and principals from all grade levels should be used to expand
the scope of this study.
2. Since the findings of this study were based solely on the
teachers' perceptions of the principal's leadership style and students'
discipline, other studies should be conducted to determine to what
extent the teachers' perceptions are congruent with those of the prin¬
cipal regarding his leadership style and to what extent the teachers'
perceptions are conqruent with the students' perceptions of their
conduct in school.
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3. Since the Independent variables analyzed in this study (leader¬
ship style, discipline, age, education and teaching experience) ac¬
counted for a small variation (26%) in teachers' morale, attempts
should be made to identify other variables which may be stronger pre¬
dictors of teachers' morale than the ones analyzed in this study.
4. It is recommended that principals familiarize themselves with
the current research on effective leadership styles and utilize the
research in their endeavors to improve teachers' morale.
5. It is recommended that more workshops/seminars on discipline
be held simultaneously for teachers and principals.
6. It is recommended that educational administrators keep abreast
with and utilize the research findings with regards to factors which
influence the morale of teachers. This is important if morale is to be
put in its proper perspective.
7. In order to reduce disciplinary problems, it is recommended
that teachers and principals become more concerned about the academic
and psychological needs of students.
8. It is recommended that principals provide some structure for
teachers; however, they should also be concerned about the emotional
needs of teachers.
9. Since leadership style was found to be significantly related
to teachers' morale, more research should be conducted to determine
whether principals can change their leadership styles.
10. It is recommended that principals periodically assess the
morale levels of their teachers in order to provide corrective/preven¬
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DeKalb County School System
Decatur, Georgia 30022
Dear Dr. Bouie:
I am pursuing a doctoral degree in Educational Administration at
Atlanta University. As part of my doctoral work, I am studying
the relationships among the leadership styles of secondary princi¬
pals, students' discipline and teachers' morale. This study is
under the direction of Dr. Persaud, Professor, Department of Edu¬
cational Administration, Atlanta University, and committee members;
Drs. Ralph Frick and Roberta Bayles.
In order to complete this research study, I am requesting permission
to utilize ten randomly selected secondary schools in the DeKalb
County School System. Twenty percent of the teachers selected on
a random basis from each of the selected schools will be administered
the Leader Behavior Description Questionnaire, Behavior Rating In¬
dex for Children and the Purdue Teacher Opinionaire. Completion
of the instruments should take approximately 40 minutes of the teach¬
ers' time; therefore, ample time will be provided for completion of
the instruments.
Your cooperation is earnestly sollcted and vitally needed. If your
permission is granted, please indicate on the enclosed response form
and mail in the self-addressed envelope. If I could hear from you by
October 1, 1984, it would help me greatly in the collection of the
data for this study.
Please find enclosed a copy of my proposed research problem.






751 N. Indian Creek Drive
Clarkston, Georgia 30021
From: School District
Subject: The Administration of the Leader Behavior Description
Questionnaire, Purdue Teacher Opinionaire and the
Behavior Rating Index for Children.
Date: 1984
You have my permission to use ten randomly selected
secondary schools in the DeKalb School System in your
research study if the principals of the selected
schools agree with your request.
Permission is not granted to use the secondary schools





751 N. Indian Creek Drive, # 374
Clarkston, Georgia 30021
Dear Principal:
I am pursuing a doctoral degree in Eduational Supervision and Administra
tlon at Atlanta University. As part of my doctoral work, I have chosen
the following topic for investigation: The Relationships Among the
Principal's Leadership Style, Students' Discipline and Teachers' Morale.
This study is under the direction of Dr. Ganga Persaud, Professor,
Department of Educational Administration, Atlanta University and commit¬
tee members; Drs. Ralph Frick and Roberta Bayles.
I have received permission to conduct my research in your system. En¬
closed is a copy of that confirmation.
I sincerely hope that you can spare a few minutes of your time and also
that of your staff to aid me in obtaining information necessary for the
completion of the study. Your part in the study, should you agree to
participate, will consist of distributing and collecting the instruments
Please be assured that it is not the intent of this study to compare
morale levels within individual schools or among individual teachers.
The anonymity of the school, principal, teachers and students will be
maintained. At no time will anyone give his/her name or the name of
the school. Each school will have a code number for the purpose of
statistical anlaysis on the computer. At the conclusion of the study,
however, it will be possible for me to share with you, if you wish,
your school's pattern on the basis of these questionnaires.
If you object to my using your school in this investigation, please
notify me at the above address within the next three days. If I do not
hear from you, I will assume that I have your permission to conduct the
study at your school and the instruments will be forthcoming.










West Lafayette, Indiana 47907
Dear Sir:
The purpose of this letter is to ask your permission to utilize the PTO
(Purdue Teacher Opinionalre) in my disseration research for the Depart¬
ment of Administration and Supervision at Atlanta University.
Keaton's study will investigate the relationships among the Principal's
Leadership Style, Students' Discipline and Teachers' Morale.
If permission is granted, please send me the PTO as well as the scoring
key and any other pertinent information as soon as possible.
If you have any questions, please contact me at 404-292-8966.











division of sponsored programs
HOVDE HALL
WEST LAFAYETTE. INDIANA 47907
Seotember 4, 1984
Ms. Mollie Keaton
751 N. Indian Creek Drive #374
Clarkston, GA 30021
Dear Ms. Keaton;
This is in reply to your request in which you request permission
to utilize the PTO (Purdue Teacher Opinionnaire) in your
dissertation research for the Department of Administration and
Supervision at Atlanta University.
Purdue Research Foundation hereby qrants you permission to utilize
the PTO as a part of your dissertation research on the following
conditions;
1. The copyright marking notice of acknowledgement shall appear
on the first page of text upon which the instrument appears
in every case and shall be thoroughly referenced to the
quoted material by footnote or otherwise and read as follows;
"Purdue Teacher Opinionnaire, copyright by Purdue Research
Foundation, West Lafayette, Indiana 47907. Reprinted with
permission." '
2. The dissertation or parts thereof will not be sold
commercially.
3. A copy or abstract of your dissertation study would be
appreciated.
By copy of this letter, I am asking the University Bookstore to
forward an order form to you for your use in obtaining the
appropriate number of instruments required.
If you have any questions, please feel free to contact my office
at (3171 494-2610.
R. L. Davis, Associate Director




751 N. Indian Creek Drive #374
Clarkston, Georgia 30021
103
Ms. Arlene R. Stiffman, Co-Director
Center for Adolescent Mental Health
Washington University
St. Louis, Missouri 63130
Dear Ms. Stiffman:
The purpose of this letter is to ask your permission to utilize the BRIC
(Behavior Rating Index for Children) in my dissertation research for the
Department of Administration and Supervision at Atlanta University.
Keaton's study will investigate The Relationships Among the Principal's
Leadership Style, Students' Discipline and Teachers' Morale.
If permission is granted, please send me the BRIC Instrument as well as
the scoring key and any other pertinent information as soon as possible.
If you have any questions, please contact me at (404) 292-8966.
























You certainly have my permission to use the BRIC in any research you
do. I would be very interested in seeing a copy of your results.
I am enclosing copies of the different versions of the instrument.
Most of the other information is in the published article, which I am
also enclosing. I am presently working on a chapter for a book about
children of mentally ill parents. This chapter contains some data on
the BRIC. As soon as I receive a rough draft from the typist, I will
forward a copy to you.
Best wishes in your endeavors. If you have any other specific questions
please feel free to call me at (314) 362-2439.
Sincerely yours,





St. Louis, Missouri 63110
(Medical School Box 8134)
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Ms. Mollie Keaton




1775 South College Road
The Ohio State University
Columbus, Ohio 43210
Dear Sir:
The purpose of this letter is to request permission to
utilize Halpin's Leader Behavior Description Question¬
naire (LBDQ) in my dissertation research for the Depart¬
ment of Administration and Supervision at Atlanta Uni¬
versity.
Keaton's study will investigate the Relationships Among
the Principal’s Leadership Style, Students' Discipline
and Teachers' Morale.
Please notify me as soon as possible, and thank you in














751 North Indian Creek Dr., #374
Clarkston, Georgia 30021
Dear Colleague:
Would you please take time out of your busy schedule to fill out the en¬
closed questionnaires and return them in the envelopes to your Assistant
Principal of Instruction by November 15, 1984.
The questionnaires are pertinent to my dissertation study which is en¬
titled: The Relationships Among the Principal's Leadership Style,
Students' Discipline, Selected Demographic Variables of the Teachers
and Teachers' Morale.
I only need the statistical information which the questionnaires will
provide; therefore, the names of all teachers, schools and students
utilized in the study will remain anonymous. At the conclusion of the
study, only system-wide results will be made available to Interested
parties.




Part I: Demographic Information







5) over 552.Total years of Teaching Experience
1) less than 1 year
2) 1-5 years










The first questionnaire, the Leader Behavior Description Questionnaire,
will assess your perception of your principal's leadership style. The
second questionnaire, the Purdue Teacher Opinionaire, will assess your
level of morale, and the third questionnaire. The Behavior Rating Index
for Children, will assess your perception of the behavior of your
students.
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Leader Behavior Description Questionnaire
Directions; Read each item carefully, and choose one of the following
letters for each: A—Always B—Often C—Occasionally
D—Seldom E—Never
1. Does personal favors for group members.
2. Makes his/her attitudes clear to the group.
^3. Does little things to make it pleasant to be a member of the group.
Tries out his/her new ideas with the group.
^5. Acts as the real leader of the group.
b. Is easy to understand.
7, Rules with an iron hand.
^8. Finds time to listen to group members.
S. Criticizes poor work.
10. Gives advance notice of changes.
11. Speaks in a manner not to be questioned.
12. Keeps to himself/herself.
13. Looks out for the personal welfare of individual group members.
14. Assigns group members to particular tasks.
15. Is the spokesperson of the group.
16. Schedules the work to be done.
17. Maintains definite standards of performance.
18. Refuses to explain her/his actions.
19. Keeps the group informed.
^20. Acts without consulting the group.
21. Backs up the members in their actions.
^22. Emphasizes the meeting of deadlines.
^23. Treats all group members as his/her equals.
24. Encourages the use of uniform procedures.
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25. Gets what he/she asks for from his/her superiors.
26. Is willing to make changes.
27. Makes sure that his/her part in the organization is understood by
group members.
28. Is friendly and approachable.
29. Asks that group members follow standard rules and regulations.
30. Fails to take necessary action.
31. Makes group members feel at ease when talking with them.
32. Lets group members know 'what is expected of them.'
33. Speaks as the representative of the group.
34. Puts suggestions made by the group into operation.
35. Sees to it that group members are working up to capacity.
36. Lets other people take away his/her leadership in the group.
37. Gets his/her superiors to act for the welfare of the group members.
38. Gets group approval in important matters before going ahead.
39. Sees to it that the work of group members is coordinated.
40. Keeps the group working as a team.
Ill
Purdue Teacher Opinionaire*
Read each statement carefully. Then indicate whether you AGREE, PROBABLY
AGREE, PROBABLY DISAGREE, or DISAGREE with each statement. Mark your answers
in the following manner:
If you AGREE with the statment, circle "A"
If you are somewhat uncertain, but PROBABLY
AGREE with the statement, circle "PA"
If you are somewhat uncertain, but PROBABLY DISAGREE
with the statement, circle "PD"
If you DISAGREE with the statement, circle "D" . . .
1. Details, "red tape," and required reports absorb
too much of my time
2. The work of individual faculty members is
appreciated and commended by our principal ...
3. Teachers feel free to criticize administrative
policy at faculty meetings called by our
principal
4. The faculty feels that their suggestions per¬
taining to salaries are adequatly transmitted by
the administration to the board of education . .
5. Our principal shows favoritism in his relations
with teachers in our school
6. Teachers in this school are expected to do an un¬
reasonable ammout of record-keeping and clerical
work
7. My principal makes a real effot to maintain
close contact with the faculty
8. Community demands upon the teacher's time are
unreasonable ...
9. I am satisfied with the policies under which pay
raises are granted10.My teaching load is greater than that of most





























*Purdue Teacher Opinionaire, Copyright by Purdue Research Foundation, West
Lafayette, Indiana 47907: Reprinted with Permission.
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11. The extra-curricular load of the teachers
in our school is reasonable A PA PDD
12. Our principal's leadership in faculty meetings
challenges and stimulates our professional growth . A PA PD D
13. My teaching position gives me the social status
in the community that I deserve A PA PD D
14. The number of hours a teacher must work is
unreasonable A PA PD D
15. Teaching enables me to enjoy many of the material
and cultural things I like A PA PD D
16. My school provides me with adequate classroom
supplies and equipment A PA PD D
17. Our school has a well-balanced curriculum A PA PD D
18. There is a great deal of griping, arguing, taking
sides, and feuding among our teachers A PA PD D
19. Teaching gives me a great deal of personal satis¬
faction A PA PD D
20. The curriculum of our school makes reasonable provi¬
sion for student individual differences A PA PD D
21. The procedures for obtaining materials and services
are well defined and efficient A PA PD D
22. Generally, teachers in our school do not take
advantage of one another A PA PD D
23. The teachers in our school cooperate with each
other to achieve common, personal, and professional
objectives A PA PD D
24. Teaching enables me to make my greatest contribu¬
tion to society A PA PD D
25. The curriculum of our school is in need of major
revisions A PA PD D
26. I love to teach A PA PD D
27. If I could plan my career again, I would choose
teaching A PA PD D
28. Experienced faculty members accept new and younger
members as colleagues A PA PD D
29. I would recommend teaching as an occupation to
students of high scholastic ability A PA PD D
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30. If I could earn as much money in another occu¬
pation, I would stop teaching A PA PD D
31. The school schedule places my classes at a
disadvantage A PA PD D
32. Within the limits of financial resources the
school tries to follow a generous policy
regarding fringe benefits, professional
travel, professional study, etc. A PA PD D
33. My principal makes my work easier and more
pleasant ., ... A PA PD D
34. Keeping up professionally is too much of a burden . A PA PD D
35. Our community makes its teachers feel as though
they are a real part of the community A PA PD D
36. Salary policies are administered with fairness
and justice A PA PD D
37. Teaching affords me the security I want in an
occupation A PA PD D
38. My school principal understands and recognizes
good teaching procedures A PA PD D
39. Teachers clearly understand the policies governing
salary Increases A PA PD D
40. My classes are used as a "dumping ground" for
problem students A PA PD D
41. The lines and methods of communication between
teachers and the principal in our school are
well developed and maintained A PA PD D
42. My teaching load in this school is unreasonable . . A PA PD D
43. My principal shows a real interest in my department. A PA PD D
44. Our principal promotes a sense of belonging among
the teachers in our school A PA PD D
45. My heavy teaching load unduly restricts my non¬
professional activities A PA PD D
46. I find my contacts with students, for the most
part, highly satisfying and rewarding A PA PD D
47. I feel that I am an important part of this school
system A PA PD D
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48. The competency of the teachers in our school
compares favorably with that of teachers in
other schools with which I am familiar A PA PD D
49. My school provides the teachers with adequate audio¬
visual aids and projection equipment A PA PD D
50. I feel successful and competent in my present
position A PA PD D
51. I enjoy working with student organizations, clubs,
and societies A PA PD D
52. Our teaching staff is congenial to work with ... A PA PD D
53. My teaching associates are well prepared for their
jobs A PA PD b
54. Our school faculty has a tendency to form into
cliques A PA PD D
55. The teachers in our school work well together ... A PA PD D
56. I am at a disadvantage professionally because other
teachers are better prepared to teach than I am . . A PA PD D
57. Our school provides adequate clerical services for
the teachers A PA PD D
58. As far as I know, the other teachers think I am
a good teacher A PA PD D
59. Library facilities and resources are adequate for
the grade or subject area which I teach A PA PD D
60. The "stress and strain" resulting from teaching
makes teaching undesirable for me A PA PD D
61. My principal is concerned with the problems of the
faculty and handles these problems sympathetically A PA PD D
62. I do not hesitate to discuss any school problem
with my principal A PA PD D
63. Teaching gives me the prestige I desire A PA PD D
64. My teaching job enables me to provide a satisfac¬
tory standard of living for my family A PA PD D
65. The salary schedule in our school adquately
recognizes teacher competency A PA PD D
66. Most of the people in this community understand and
appreciate good education A PA PD D
115
67. In my judgment, this community is a good place
to raise a family A PA PD D
68. This community respects its teachers and treats
them like professional persons A PA PD D
69. My principal acts as though he is interested in
me and my problems A PA PD D
70. My school principal supervises rather than "snoop-
ervises” the teachers in our school A PA PD D71.It is difficult for teachers to gain acceptance
by the people in this community72.Teachers' meetings as now conducted by our princi¬
pal waste the time and energy of the staff ....
PA PD
PA PD
73. My principal has a reasonable understanding of the
problems connected with my teaching assignment . . A PA PD D
74. I feel that my work is judged fairly by my principal A PA PD D75.Salaries paid in this school system compare favorably
with salaries in other systems with which I am
familiar A PA PD D76.Most of the actions of students irritate me A PA PD D
77. The cooperativeness of teachers in our school helps
make my work more enjoyable A PA PD
78. My students regard me with respect and seem to
have confidence in my professional ability .... A PA PD79.The purposes and objectives of the school cannot
be achieved by the present curriculum . A PA PD80.The teachers in our school have a desirable influence
on the values and attitudes of their students ... A PA PD81.This community expects its teachers to meet unrea¬
sonable personal standards A PA PD82.My students appreciate the help I give them with
their school work PA PD
83. To me there is no more challenging work than
teaching A PA PD D
84. Other teachers in our school are appreciative of
my work A PA PD D
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85. As a teacher in this community, my nonprofessional
activities outside of school are unduly restricted .A PA PD D
86. As a teacher, I think I am as competent as most
other teachers A PA PD D
87. The teachers with whom I work have high professional
ethics A PA PD D
88. Our school curriculum does a good job of preparing
students to become enlightened and competent citi¬
zens A PA PD D
89. I really enjoy working with my students A PA PD D
90. The teachers in our school show a great deal of
initiative and creativity in their teaching
assignments A PA PD D
91. Teachers in our community feel free to discuss
controversial Issues in their classes A PA PD D
92. My principal tries to make me feel comfortable
when he visits my class A PA PD D
93. My principal makes effective use of the individual
teacher's capacity and talents A PA PD D
94. The people in this community, generally, have a
sincere and wholehearted interest in the school
system ;.... A PA PD D
95. Teachers feel free to go to the principal about
problems of personal and group welfare A PA PD D
96. This community supports ethical procedures re¬
garding the appointment and reappointment of
members of the teaching staff A PA PD D
97. This community is willing to support a good program
of education A PA PD D
98. Our community expects the teachers to participate
in too many social activities A PA PD D
99. Community pressures prevent me from doing my best
as a teacher A PA PD D100.I am well satisfied with my present teaching
position A PA PD D





Please place the most appropriate number in the box beside each child's name.
The number refers to the frequency with which a given problem is exhibited.
1 ■ rarely or never
2 ■ a little of the time
3 ■ some of the time
4 > a good part of the time















says or does really
3. strange things
does not pay attention
4. when should
quits a job or task
5. without finishing it






9. gets very upset
compliments or
10. helps others
11. feels sick
12. cheats
13. loses temper
Copyright Stiffman, 1983
